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Introduction

The case studies presented in this paper have been gathered as part of RESTART, a project investigating ways of tackling early school leaving in Europe. It accompanies a report on the third peer review workshop organised by the project, which brought together policy makers and practitioners from six European countries to consider the impact that former early school leavers can have on young people who are currently at risk of early school leaving. The workshop report includes case studies presented at the workshop. In this document, projects and initiatives are described which further exemplify the key issues and points of good practice identified therein as well as introducing alternative approaches. 
The report begins with the case of the Open Book project. Although Anthony Hall represented this project at the workshop in Ljubljana and so features of the project are described in the accompanying workshop report, it is included here as an apparently unique example of innovation in work amongst the most ‘hard to reach’ early school leavers. Inspired and delivered by people with troubled personal histories, Open Book is also highly unusual in that it seeks to introduce people into higher education. The significance of this is not that higher education is necessarily better than, say, vocational training, but that it offers opportunities for learning that can seem out of reach – exclusive and excluding – to those with negative experiences of school. As with Anthony Hall’s workshop presentation, the case study shows the unique talents which former early school leavers can bring to work with young people and adults currently out of and/or disillusioned with education.
Case Study One: Open Book, London, UK
The Open Book project, based at Goldsmiths College, University of London, supports ex-offenders, addicts and those with mental heath problems to enter higher education. The project has been running since 2000 and has recruited over 100 students in this time.  The coordinator of the project is Joe Baden who left school aged 13 and whose own entry into higher education was triggered by a spell on remand in London’s Belmarsh prison. Underpinning the work of the project is a belief that people from all walks of life should have access to learning and education and that people will not re-offend or re-abuse if they have pride in what they achieve.

In an interview with The Guardian newspaper in March 2007, Baden explained how his own experience had persuaded him of the need for this kind of scheme:
"I'd been offered various courses and job training schemes through the probation service but I always felt as if what I was really being told was that working-class people shouldn't aspire to too much….They tried to get me to do stuff like training to be a forklift truck driver. Now there's nothing wrong with that job if it's what you want to do, but they didn't seem to understand that this was precisely the kind of job I'd been running away from all my life. No one goes in to schools like Eton to give advice on crap careers." 

The project is not only concerned with recruiting students from non-traditional backgrounds into higher education. As important is supporting them once they are there. Again, Baden’s own experience informs this aspect of the project’s work:
"I walked around with my eyes lowered because I didn't feel that people like me had a right to higher education. I often felt less comfortable in the university than I had done on the wing in prison. I even felt patronised by some of my sociology lecturers; it was as if they felt they knew more about my life than I did and they hadn't even had my experiences."

Accordingly, as well as visiting prisons, young offender institutes and mental health centres to ‘market’ the possibility of higher education, Open Book provides a range of activities and services designed to ease the transition into university. Initially, potential students are invited to an hour-long taster session at Goldsmiths. For those interested, this is followed by a six week ‘Return to Study’ course which includes an introduction to academic theories and concepts; sessions on key skills such as essay writing; and more practical information concerning matters such as finance and accommodation. New students are accepted into a support group which gives them the chance to mix with others in a similar situation and there is also a mentoring programme whereby current Open Book students are matched with new arrivals on a one-to-one basis. Last but not least, the project works with academic staff within the university so as to make them aware of students' needs. 

Interviews with current students in an article for Goldsmith College’s highlight the success of the project in recruiting people from non traditional backgrounds:

“Patrick is studying for an MA in Cultural History having already completed his undergraduate course in History at Goldsmiths. His dry humour came across instantly as did his obvious intellectual talent; in his 40s he was the oldest of the people interviewed. Entering the College via the Open Book scheme four years ago after spending six months in rehabilitation recovering from drug and alcohol abuse, he has not looked back. Inspired by a workshop that Joe took at Brixton FE College, four years later Patrick is now helping Joe run workshops. As well as studying for his Masters, he also acts as mentor for new students starting out on Open Book, giving them advice and guidance with both academic and personal problems. When asked about his future plans Patrick’s enthusiasm for the project was evident: “I need a year out to catch my breath! But I still want to be involved when I’ve finished – I want to be able to encourage others and work five days a week running workshops and mentoring current students.” His long term goal however is to gain a PhD in Early Medieval History. 

About to embark on the BA in Drama and Theatre Arts, Nordine has gained in confidence and found his communication skills have improved no end: “When I arrived I was the quietest in the class, now you can’t shut me up!” he says. Nordine puts this down to being able to mix with people from all walks of life, together with a willingness to learn that encompasses the ethos of the programme. Although he finds the course demanding, help is always available, he also feels the other students are very sensitive to him. Future plans for Nordine include wanting to be a good family man and a loyal husband as well as gaining his degree.

Jason’s story is a rather different. Born and raised in New Cross, Jason walked past Goldsmiths and thought it was a place for other people and not for him. Putting the past behind him, he feels he has been given a second chance and entered a new world. He has become self motivated and like all the students spoken to, has gained in confidence.

Jason is cagey about telling the story of his past and although he has many good friends on the course he feels there is no need to drag it up: “my aim is to concentrate on the future not to dwell on the past, I’m not hiding from it but I don’t think that the other members of my course need to know”. Now treated as an equal Jason is very much looking forward to continuing his studies next year having gained a place on the BA Media and Communications degree.”

An important principle guiding the work of the project is that its students should be treated as equals. No financial or academic ‘favours’ are granted. The students gain entry to their course due to their own achievements and desire. In The Guardian interview, Baden says: “We don't make excuses for people or try to forgive people…. Empowerment is such a patronising concept. No one has the right to forgive me or to say they are 'empowering' me. People can only empower themselves."

Sources: http://education.guardian.co.uk/universityaccess/story/0,,2027115,00.html

http://secure2.gold.ac.uk/alumni/goldlink/pdfs/goldlink27.pdf
Contact Details:

Open Book, 

Goldsmiths College, 

University of London, 

New Cross, 

London SE14 6NW, UK

Tel: 0207 7919 7759,

E-mail: j.baden@gold.ac.uk
An overarching theme which emerged during the course of the workshop concerned the need for a holistic response to the complex and multi-layered problem of early school leaving. The second case study looks at the multi-pronged strategy adopted by Anderlecht District Council to reintegrate socially excluded young people into education, training and employment. 
Case Study Two: Forestalling ‘Ghettoisation’ in Anderlecht, Belgium
Because Anderlecht is close to the centre of Brussels, where manual and service-sector employment is relatively plentiful, and housing is relatively cheap, the last two decades has seen an influx of overseas migrants, initially from the Magreb but latterly from southern and eastern Europe. Mirroring the experience of minority groups elsewhere in Europe, young people in these communities tend to drop out of school earlier and obtain fewer jobs. Concern about this and the threat of violence in schools and on the streets of the neighbourhood underscored the development of the initiative. A more specific trigger was the shooting of a Moroccan youth which triggered a spate of violent inter-racial conflicts.
The local authority initiated a 9-pronged programme involving:
(1) the establishment of a Mission Locale with responsibility for  economic and social regeneration; 
(2) environmental improvements to neighbourhood streets and open spaces; 
(3) housing refurbishment; 
(4) community diversification to attract residents from a broader range of socio-economic backgrounds; 
(5) the introduction of ‘mediators’ in secondary and tertiary education; 
(6) the creation of schools councils for students and greater parental involvement and representation in school affairs; 
(7) a ‘social contract’ initiative involving street ‘educateurs’ which aimed to defuse potentially violent situations and divert young people to recreational cultural and sporting activities; 
(8) a vocational training initiative which aimed to popularise vocational training by linking closely with local employers; and 
(9) a local ‘active labour market’ strategy to create primary sector work for young people completing vocational training.
The holistic intent underpinning this initiative is clear. To illustrate the need for a joined up strategy, the head of a technical school involved in the initiative observed that inasmuch as dropping out may lead to unemployment or poor employment, a widespread sense of fatalism amongst Moroccan young people about their employment prospects, led to dropping out. This fatalism, she claimed, is fuelled by the fact that only one parent in five in Anderlecht has a steady job. She said:
“While better vocational education is often proposed as a solution to the problem, in a situation of limited vocational opportunity where racism plays a part in limiting it still further, it merely raises the stakes for everybody. ‘Supply-side’ initiatives, like improving vocational training, will only work if they are matched by demand-side initiatives that increase the availability of primary sector work. This is what the Anderlecht initiative strove to do.”
The role of the mediator

A novel ingredient of the Anderlecht initiative was the placement of mediators in schools and vocational colleges. Their role has many sides to it. They facilitate communication between the various academic players at the school and act as intermediaries between the school and any part of the outside world, like the police or potential employers, with which students are likely to come into contact. They also establish partnerships and projects in the neighbourhood. The responsibilities cited most often by mediators were:

· dealing with cases of violence,

· dealing with cases of truancy,

· making communication easier between teachers and students,

· making communication easier between schools and families,

· working with the psychological/medical/social services,

· handling the individual monitoring of students,

· monitoring students who have dropped out

Mediators have ‘a loose accountability to the head teacher’ but are employed by the municipality in order to vouchsafe their independence. In this they share the sort of neutrality associated with mentors and students talking about mediators speak about them in these terms  - they are a safe person to talk to, you can share family and school problems with them, the mediator is always prepared to give them sufficient time, whereas their teachers were often in too much of a hurry to listen.
Reforming vocational colleges

Student selection occurs in Belgium at the age of 15, and between 15 and 18 students who are not proceeding to higher education can attend vocational college on one or two days a week and undertake a work placement on two or three days a week. As elsewhere in Europe, the drop-out rate in vocational colleges in Anderlecht has been high in recent years.  These high drop-out rates are attributable to the traditional unpopularity of these colleges with students, who have tend to associate attendance at them as a mark of failure. The head of an Anderlecht vocational college noted that in the mid-1990s there had been problems of violence, class control and truancy at the college because: 

“Technical education was viewed as a negative choice, something to do if you had failed in mainstream education. The training itself was second-rate and the professions to which it gave entry were regarded by students as third-rate.”
In responding to these problems, the vocational college has introduced greater student choice, and participation in decision-making, and refined down the training options to those which led to reasonably paid local employment. Over time, this has led to larger numbers of students opting into technical and vocational education rather than being ‘bounced out’ of the educational mainstream. New systems of peer review of teaching were also introduced so that teachers could learn from one another how to engage challenging students. Teachers experiencing problems were given special coaching. Mediators were appointed to liaise with families and employers as well as to bring in the help of other professionals, such as educational psychologists, as appropriate. The college head said:

“The idea was to create a partnership between students, their families and local employers. The partnership between employers and the Moroccan community in general has become very strong. It is important that nobody should feel alone and everybody has full information. This is particularly important when crises arise. Getting the employers to feel part of the partnership is crucial and this is a central role of the mediator.”
Source:  Pitts J & Porteous D (2002) ‘Step By Step: A Five Nation Action Research project’ Luton, University of Luton (Copy available from d.porteous@mdx.ac.uk) 

Contact Details:

Administration Generale, Anderlecht

Place Du Conseil 1 Raadsplein

Bruxelles 1070 Brussel

Tel 02 558 08 00

Fax 02 523 12 14

Email: infoanderlecht@anderlecht.irisnet.be
Website: www.anderlecht.irisnet.be
The majority of initiatives considered at the RESTART peer review workshop were targeted at young people themselves. Yet the population of ‘former early school leavers’ in Europe includes many parents and grand-parents of children whose own negative experiences of education can translate into negative expectations of the benefits of education for their children. In the following case study, the families of children at risk of dropping out are one target group for intervention in a wide network of services designed to provide a holistic service to young people at risk of early school leaving. 
Case Study Three: Challenging an anti-educational sub-culture, Palermo, Sicily
Conceived by Educational Psychologists employed by Palermo’s Local Education Authority and attached to the ‘Provincial Observatory of the Phenomenon of School Drop-Outs’ - a multi-agency partnership involving schools, local authority education officers, the police, courts and other voluntary agencies – the main objective of ‘La scuola orienta la scuola’ (School guides School) is to engage with the families of students at risk. By improving schools’ relationships with families and the wider community, the project seeks to enhance families’ understanding of, and commitment to, their children’s education. Moreover, by learning about and from families own experiences of education as well as the problems they faced in relation to other areas of life such as health, housing and employment, teaching staff and other professionals are able to develop more ‘holistic and empowering’ approaches to dealing with familiar difficulties.
The project works in the poorest areas of Palermo in an area deemed to pose the greatest risks to families because of its high levels of absolute and relative poverty and disadvantage. Project participants face inter-related problems of financial poverty, poor housing, violence towards and amongst children, alcoholism and drug misuse, low levels of education and skills, unemployment, teenage pregnancy, absent fathers, crime and imprisonment. Most of the participants have had negative experiences of education and have tended not to value it as a resource. Parents recounted how they had been forced to work as children or had dropped out in order to look after their own families. Their marginalised status was compounded by the local Sicilian dialect they speak, which sometimes needs to be translated for professionals working with them..

The observatory’s working methods are predicated on the assumption that problems within school need to be understood and responded to within their wider social, cultural and organisational context. The partnership attempts to intervene at a number of different levels simultaneously: with individual children and young people, with their families and with schools and staff. The ‘systemic’ or ‘holistic’ project ethos dictates that it is insufficient to intervene at just one level because the problems of individual children or young people must be understood and worked with at each of these levels. 

The project leaders hold that a pre-condition for creating and sustaining an integrated network of services is trust, the sharing of knowledge and resources and equal respect amongst partners for their different roles and responsibilities. Unsurprisingly, this had taken time to develop. Teachers for example, were sometimes resistant to such collaboration, perceiving it as a threat to their professional status. However, the partnership has paid dividends in terms of improved information sharing, the co-ordination of initiatives across schools and the dissemination of good practice amongst partner organisations. Specifically, the partnership is able to cross-reference school records with those of other agencies to identify and target children whose attendance is sporadic or who have stopped attending altogether. Similarly, families are referred to ‘La scuola orienta la scuola’ via different organisations. It is worth noting, however, that in order to avoid stigmatisation, the project is available to all families and not just those whose children are identified as at risk of dropping out. It is also entirely voluntary.
Parents and other family members attend, along with teachers, weekly group workshops held in the school. The sessions, though facilitated by an Educational Psychologist are open-ended - what gets discussed, and how, is determined by participants. They provide a forum in which families can share problems with other families and school staff, think over their own experiences and develop a sense of their rights and responsibilities regarding their children’s education. Sharing personal feelings, including anger, resentment and frustration at their own school experiences, which were frequently experiences of humiliation and failure, is also regarded as ‘therapeutic’, in that the insights gained into their own negative and fearful feelings about school will equip parents to deal more effectively with their children’s feelings and to support their participation in school. The work aims to be ‘transformative’, in that if participants views about their school are heard and acted upon, and their knowledge and understanding of it is enhanced, they will then place more value on education and experience greater confidence in their dealings with, and contribution to, the educational system and the educational process. Project workers say that the group-work sessions are frequently emotional, and “as inspiring for the professionals as for the families”. 
At a practical level, participants are supported by gaining access to, and being recognised by, a wider social and professional network. The project encourages families to see the school as a resource upon which they can draw. Having evolved in the context of a multi-agency partnership working with children at risk of dropping out, it can link traditionally hard to reach groups into a wide range of services. The aim is that schools and education more generally, are transformed from being a reminder to families of their alienation and exclusion into a source of advice, information and support in other areas of life.
Having been funded at its inception in 1996 by the Italian Ministry of Education and the European Commission, the project has been subject to rigorous evaluation. Families referred to it are ‘tested’ before and after participation on knowledge acquired, the quality of family and other relationships developed and their sense of self esteem. Significant improvements have been recorded in each of these areas. Evaluation is also an integral element of the group-work with discussions amongst families used to inform future initiatives. Evaluation points to qualitative changes in families’ attitudes towards schools and their staff and education more generally. Individual participants have said that the programme:

· allowed them to express personal feelings

· made them feel better, healthier, one person said she had stopped having headaches “I feel transformed”

· made them feel ‘important’ 

· helped them overcome nervousness and feel more confident

· helped them make new friendships

The project has now been incorporated within mainstream educational structures and so has itself moved from the margins to the centre.
Source:  Pitts J & Porteous D (2002) ‘Step By Step: A Five Nation Action Research project’ Luton, University of Luton (Copy available from d.porteous@mdx.ac.uk) 
Contact Details:

Palermo Local Educational Authority
Via Praga n° 29, 

90146, Palermo

Sicily

Tel: +39 091 6708280  
Email: pstd@provvstudipa.net
The fourth case study is the first of a number presented here that are from outside of the European Union. ‘Project Bridge’ in Singapore shares, nonetheless, a good deal in common with some of the initiatives considered in Ljubljana, using recreation and sport as vehicles for engaging with its clients, developing links with other agencies so as to firm up the network of provision and involving former project participants as mentors. 
Case Study Four: YMCA of Singapore: Project Bridge for Early School Leavers

Project Bridge began in 1999 and is jointly managed by the YMCA of Singapore, the National Youth Council and the North West Community Development Council. It is a programme specifically targeted at early school leavers aged 13 - 19 years though young people join on a voluntary basis. The aim is to help early school leavers realise positive life values and provide assistance in their process of returning to formal education or taking up training programmes. However, in achieving this aim, the project emphasises a more general and youth centred approach. Its stated objectives are:

•  to provide clients with guidance and direction 

•  to nurture and create a lasting and positive impact on young people’s lives 

•  to impart life skills 

•  to discover and developing young people’s potential and talent 

•  to encourage and enable young people to serve the community

Some young people will be offered opportunities to return to government schools and the project tries to “walk alongside them” during the transition to help them cope with challenging issues - academic, personal, social, family and the like – that may arise. Family support is emphasised as critical and family members are welcome to join in various events and activities organised by the project. 
Activities include revision classes (selected subjects at selected levels), music workshops, community service projects, camps, outings, and life skills sessions conducted at Project Bridge throughout the year. They also participate in sports clubs such as soccer, basketball, cycling or form their own bands and practise at the Centre. Young people are also encouraged and supported to develop their own projects such as organising a cycling trip or staging a concert. Taking ownership of such projects helps to build self confidence and through them young people obtain a better understanding of the importance of things such as teamwork and commitment.

The project works with school principals and has developed links with the Ministry of Community Development and Sports (through which it works with probation officers and probationers), the juvenile court and a number of youth-work organisations. The project is reliant on funding from donors and sponsors (corporations and individuals) and also recruits volunteers to assist in the running of its programmes. They include young people who have themselves moved on from the project but who feel that they need to share their experiences and return to help mentor their younger peers. 

The project has grown steadily over time and has recently begun working with potential early school leavers referred directly from schools. It reports that a significant number of clients successfully cross the bridge back into education, training, employment with some taking up National Service. The project notes that it also sees young people making other transitions – getting married, or ‘going straight’ after completion of their probation sentences. 
Source: http://www.asiapacificymca.org/mission/cs/cs_singapore_project_bridge.html
Contact Information: 

Project Bridge 
892B Woodlands Drive 50 
#01-177 Singapore 731892 
Tel. (65) 6362 0700 or (65) 6362 0900 
Fax (65) 6365 6039 
Email susanlow@ymca.org.sg and jamesvaz@ymca.org.sg . 

As was observed at the peer review workshop, the causes and consequences of early school leaving are multiple and tackling the problem involves targeting a host of related social problems including alcohol and drugs misuse, sexual health issues, financial debt, housing problems and youth crime, each of which may result from or in dropping out of school or college. The following project, based in London, does not target early school leavers per se but rather the problem of gang-related violence. As the case study shows, however, the positive ‘side-effects’ of the project in terms of reintegrating young people into education, training or employment are clear. The project also illustrates the benefits of involving former and existing gang-members in attempts to prevent their younger peers from experiencing the same levels of fear and violence that they have seen.
Case Study Five: The X-it Programme, London, UK
The X-it project was set up following the murder of a young man in caught up in a gang-related violence in Brixton in south-east London. He was a member of a local youth club and was well known, with many friends in the area. His killing led to a palpable fear amongst young people, including members of existing gangs, who in conjunction with youth workers secured funds to set up a gang intervention project.
The project aims:
· To reduce levels of weapon use and serious crime in a target group of young people identified as being at risk of progressing to more serious levels of crime.

· To develop young people’s self awareness and sense of identity, empowering them towards informed decision making independent of peer and street culture

· To identify and nurture a core group of young leaders who will inform future initiatives addressing this target group

In achieving this aim, the following objectives are identified:
· To empower young people to make positive choices

· To increase levels of self awareness

· To develop young people’s sense of responsibility for themselves and for their actions

· To facilitate the expression of anger in a positive ways

· To develop social skills with peers and adults

· To develop self-esteem

· To experience the support and confidence that an effective team  can offer

· To develop a sense of personal achievement through engaging in challenges

The programme was conceived, initiated and managed by the local Youth Service and is staffed by a project co-ordinator; paid youth workers and volunteer peer educators. It is delivered through a series of modules, starting with a ‘soft’ youth work approach (which the young people instantly recognise), moving to more structured group work sessions, leading eventually to more intensive therapy-based leadership sessions. The modules utilise the skills of various partner organisations.

Soon after the project began, Saturday outings were introduced to promote greater group cohesion. This led on to residential weeks at an outward bound centre 200 miles away in the north-west of England. The week comprises an intensive programme of challenging activities, focussing upon the development of confidence, competence and self-esteem amongst participants. 
Following this, potential ‘leaders’ were linked into In-volve, an intensive group-work programme that aimed to develop leadership skills utilising Life Coaching; Neuro Linguistic Programming and Gestalt techniques, while offering real life opportunities for participants to address conferences, attend photo shoots and undertake paid employment, for example. Alongside this, the YAP team (see below) offered participants one-to-one support and training opportunities.

The peer educators

The peer educators played a critical role in the successful recruitment and motivation of the target groups. The initial group of peer educators consisted of two members of the ‘MZ crew’, a local gang,  both of whom were involved in part time youth work, the third was a young man who was working in the Play Service and had good first-hand knowledge of the gang culture. The Youth & Play Service paid for these three workers. The first cycle of the project resulted in a number of the initial target group becoming peer educators themselves. They play a key role in identifying young people in and on the fringes of gangs and in persuading them to join the project. ‘Street intelligence’ is the key – these young people know who is up to what, where and when because they live in the community.
The X-it programme was devised in consultation with, and supported by, the following agencies and organisations:

Lambeth Youth and Play Service which provided youth workers already known to many of the target group in the first programme in order to build upon already established relationships of trust. 

Lambeth Youth Advocate Programme (YAP) which works with the Youth Offending Team (YOT) and runs the Lambeth Intensive Supervision and Support Programme (ISSP). The YAP team are skilled at one-to-one mentoring with more challenging young people. 

In-volve, a social care charity that has developed innovative techniques for helping young people develop a positive sense of identity through cognitive and emotional self-awareness; empowering them to make informed and independent decisions about their choice of life styles.

Brathay Hall in Cumbria, the site for the residential programmes 

The Metropolitan Police A local police officer that has worked in the Coldharbour ward for the past 18 years volunteered to be a worker on the programme. Whilst, initially, this proved controversial, his participation appears to have had a remarkably beneficial effect. Police officers in the area were notified of the project and asked to support it.
GEL: Each ‘Town Centre’ in Lambeth has a young person, employed by the Community Regeneration Team, whose role is to support other young people’s participation in formal and informal education training and employment. The Brixton GEL team member offered support to the peer mentors working in X-it.

Lambeth Community Safety Team played a crucial role in helping pull the partners and funding together. Both the Norwood and the Coldharbour Teams gave money to the programme. They also facilitated the independent evaluation.

To join the programme, participants need to be:

· aged between 14 and 17 years
· known to the police as a result of their involvement in ‘crew’ or ‘gang’-related offending

· willing to change their behaviour and lifestyle.

An evaluation of the first cycle of the programme found that over a half of the young people recruited to the project were on the periphery of gangs or had substantial gang-involvement. Four were facing charges of robbery and rape and two who were facing charges of attempted murder.  One third of participants had access to knives and guns and were using them, while as many had access but were not using them. The majority were known to be involved with Youth Offending Teams and only four participants had no recorded involvement with the criminal justice system, but there was no apparent correlation between this and gang involvement or use of weapons. Somewhat surprisingly, only five of the first group of 26 participants, 5 reported serious family problems such as  severe conflict or estrangement. More had problems in relation to education, training and employment with almost a half indicating that they were not in either school, college or work. Prior to their involvement with X-it only two participants had had regular involvement in structured youth activities.
The impact of the X-it programme 

Interviews with participants conducted for evaluation suggest that whilst they continue to have contact with gangs in their neighbourhoods, their involvement in gang activity has been greatly reduced and that offending by these young people has declined sharply.  Along with developing confidence, changes in lifestyle, better family relationships, the project seems to have opened up new opportunities for many in terms of education , training and employment, as the following quotations illustrate: 

“I used to argue with my mother and my brother. I also got kicked out of college because of an argument. The programme’s shown me to consider other peoples points of view and now we listen to each other more.”
“I’ve developed better communication skills. A year ago I couldn’t have sat here and talked to you like this.”
 “I don’t see friends much any more. I stay indoors. My best friend is in prison and I’ve got to separate myself from all that life.”
“I used to hate learning and now I’ve really got into it. Having people to talk to makes a real difference. They give me their opinion and encourage me. I sometimes had this with some teachers but not much.”
“I’m now a trainee youth consultant and want to go to university. The programme has given me people to talk with who have made me value myself. No, this never really happened at school.”
“I’ve seen a lot of injustice – I had a friend who got murdered – stabbed - and another one died in a car crash – I had to get out of that life and I have – I’m going to college.”
“It opened a door for me. I wanted to get into youth work and its helped. The programme’s given me a lot of insight into young people and why they do the things they do. I think their parents are too stretched with trying just to make a living – they haven’t got time to care, these people, the X-it  staff, they care, they give unconditional love, do you know what I mean?”
“I spend more time on my own thinking, writing, cooking – my truth has changed.”
Source: Pitts J (2006) An Evaluation of the X-It Project, Luton, University of Bedfordshire
Contact Details: 

Julia Wolton

Brixton Town Centre Team Leader - Youth,

Children and Young People's Service [CYPS]

London Borough of Lambeth
Town  Hall
Brixton Hill
SW2 1RW

Tel: +44 20 7926 61028   

Email: jwolton@lambeth.gov.uk
The peer review workshop included examples of preventative projects working with all pupils to try to develop problems of early school leaving from developing in the first place whilst also setting in place initiatives for those who have dropped out. This attempt to offer a continuum of provision distinguishes the next two case studies as does the fact that they bring together groups of schools in partnership with other agencies to provide a collective and, in theory, seamless net(work) of support.
Case Study Six: Preventing Early School-Leaving in Amsterdam  
The city of Amsterdam has in recent years built a system of projects to prevent pupils from dropping out. A fundamental premise of the system is that all schools of secondary education cooperate and that organisations providing generic youth care and help for pupils with additional are involved. Whilst projects targeted at particular groups and problems have grown up over the years, the aim is to bring them together under one umbrella. Examples of projects include:

1. SWITCH This project is targeted at pupils who for whatever reason need to transfer from one school to another. Each pupil receives the personal guidance of a youth social worker whose role is to smooth the transition. The project represents a response to research showing that children moving school are at risk of dropping out.

2. STOP This project works inside schools with pupils presenting problematic behaviour. The pupils are placed in a special class where a teacher works alongside a social worker whose role is to assess and address non-educational problems. In time, the intention is for the young people to return to his/her own class.

3. TRANSFERIUM According to Dutch law, a school cannot expel pupils until another school has accepted them. The TRANSFERIUM formalises the process by which decisions are made about where an expelled student will be placed. This is now regulated in
a kind of school were the expelled are placed. Education, conduct
correction en diagnosis lead to a decision in which school the pupil is
best to be placed. (name of the project: TRANSFERIUM)
According to STOP Project Leader, Arend Pouvels, although ongoing, the first few years of the project have been satisfactory in terms of the progress made. A clear organisational structure with good communication links between the parties has been established and the partnership are “optimistic about completing the entire system” in due course.  It is conceded that there continues to be a need for projects working with young people who have dropped out of education altogether but the principle that prevention is better than cure remains a watchword for the initiative.
Source and Contact:
Arend Pouwels
Directeur
Augustinus College
Dubbelink 1
1102 AL 
Amsterdam

The Netherlands


Tel: +31 20 6990221

Email: a.pouwels@isa-vo.nl
Case Study Seven: The School Completion Programme, Ireland

The School Completion Programme is coordinated by the Irish government’s Department of Education and Science and aims to have a significant positive impact on levels of pupil retention in primary and second level schools and on the numbers of pupils who successfully complete the Senior Cycle. The Programme is based on the concept of integrated services. Effective supports, both preventative and supportive, must include multi-faceted actions that respond to young people’s needs. These range from social and personal development to after school and out-of-school supports including sport and leisure activities as well as supports that target the young person’s home and community life. The Programme is based on a collaborative programme that works in partnership with community, youth and sporting organisations and with local representatives of national statutory bodies such as Community Guards, Juvenile Liaison Officers, Social Workers, Health Board personnel, Area-Based partnerships etc.

The ‘supports’ are categorised under four headings: 

In school supports are delivered during school hours. They are delivered directly to targeted young people at risk of early school leaving or to whole classes, using a “whole-school” approach. In school supports are categorised under the following headings: academic support; sports/recreation/extra-curricular activities; therapeutic supports; programmes; clubs & meal provision; skills & training; profiling/monitoring; parental involvement; rewards; interagency work; support units and other supports. Amongst the ‘programmes’ delivered are 

· ‘Pathways to Education’, a project working with 2nd and 3rd years to boost self-esteem and confidence in young people and includes curriculum support

· An Anti-bullying programme, which aims to give students the skills necessary to deal with bullying if they become a victim

· An Athletics programme: with a trained coach for the target group

· The ‘Catch-up’ programme, which targets children with repeated or prolonged absences. The main aim is to motivate pupils so that disillusionment and a sense of failure are not experienced

· The ‘Civic Link’ Programme, which explores the issue of ‘conflict between young people and the police. 

· The ‘Copping On’ Programme, which aims to improve understanding of right and wrong and knowledge of the law

· A Drug Awareness Programme, to expose the students to issues relating to drugs

· A Dyslexia programme, providing additional support to young people with dyslexia and other learning difficulties

· A Family Literacy programme, to improve the literacy levels of the whole family

· A Health & Hygiene Programme, to improve the health and confidence of students

· The Incredible Years Programme, working with students with emotional and behavioural difficulties

· A Maths Programme: to develop numeric skills among targeted students

· A Mentoring programme, enabling students to develop self-esteem and personal development by engaging with Senior Students to acquire skills to work on a one to one basis with younger people

· A Transition programme: To smoothen the transition from primary to post-primary school, and from junior to senior post-primary school

· Sports 4 Success, which uses the medium of sport to develop literacy, numeracy and oral skills

· Percussion programme: Community based programme based on learning new musical instruments

· Drama Module ‘Stagecraft’: To promote development though participation in drama, plays and shows

· Film School: development of communication, teamwork and technical skills

After school supports are delivered after school hours. They are frequently delivered in conjunction with other agencies and often focus on the personal and social development of young people. After school supports are directed to targeted young people at risk of early school leaving but a whole-school approach is also utilised. After school supports include clubs; programmes/projects; activities; groups; therapeutic supports; parental supports; interagency supports and other supports. 

Holiday supports are delivered during holiday time, for example, midterm break, Easter and summer holidays. Holiday supports are provided to young people at risk of leaving school early in order to provide a consistent educational experience for them all year round. They are often delivered in conjunction with other external agencies, particularly youth services and are categorised under the following headings: programmes/projects; camps/schools; activities and other supports. Holiday supports include ‘Transfer Programmes’ for incoming first years: familiarisation days and week-long programmes in second level school to smooth transition to a new school and the Teenage Youth Project which promotes teamwork and awareness of issues relevant to groups of young people.

Out of school supports are delivered to young people who have left the formal school system. The aim of these supports is to re-acquaint young people with education and learning and support them in their decision to re-enter the formal education system. Out of school supports are categorised under the following headings: programmes/clubs; interventions/supports and activities. Programmes and clubs include:

· The ‘Arc Club’ targeted at individuals addicted to drugs or alcohol

· Another Chance Club: Classes for young people who have left school to facilitate return to school or sitting of State exams 

· Ballymun Educational Support Team School Group: Young people who have dropped out of school are taught in a small group setting with emphasis on personal and social development.

· Family Therapy Programme: Family Therapists work with the whole family in support of the target student.

· Kilkenny Area Response to Absenteeism (KARA): The aim is to enable early school leavers to return to gain a Junior Certificate.

· Suspension Intervention Programme: Co-operation between school and Justice project providing suitable programme for suspended pupils with view to re-integration to school.

· Youth Horizons Jobstown: Alternative 2nd level school setting for young people who have dropped out of school. Crèche facilities available.

Source: http://www.education.ie/servlet/blobservlet/si_scp_activities_booklet.pdf
Contact Details:

Aidan Savage, 
Curriculum Development Unit, 
Sundrive Road, 
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Tel: +353 1-4535487
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Ensuring that young people’s needs and wishes are at the centre of work with them has been a recurring theme at each of the RESTART peer review workshops. The use of individual learning plans is identified as important in the following case study which targets early-school leavers alongside other socially excluded groups and, again, stresses the importance of multi-agency working and partnership across the public and private sectors. 

Case Study Eight: Venezia 'Inclusione' and the 'CoGeS' social cooperative, Venice, Italy
CoGeS is a social cooperative providing a range of services and programmes with a focus on the reintegration of drug users, ex-addicts, immigrants, political asylum seekers and 'at risk' early school leavers. CoGeS also offers a range of community and municipal services that provides supported employment opportunities for the social insertion of disadvantaged subjects. CoGeS has led the development of an innovative EQUAL project on behalf of the Education and Work Department of the Province Venice. The project aimed to create a new partnership to foster networking between diverse agencies with the aim of moving marginal groups into employment. 

'Inclusione' developed from a concern with the fragmented and uncoordinated services provided by public, private and third sector agencies. The planning phase had found that all too often service providers worked in isolation, creating employment interventions unlikely to activate their participants. The aim was to secure greater coordination between providers and service users and to design an organic service whose aims were shared by all the service providers operating in the local community. This resulted in the creation of an 'Observatory' that provided strategic coordination, planning and leadership; a 'co-ordination committee' with representation from all the relevant agencies to translate design into practical action; and five 'Social Negotiation Agencies' which delivered the new service to particular groups of clients in the Venice area.

A wide range of services are available to the specified client groups, ranging from careers advice and psychological counselling, mentoring and personal development, through to specific training in particular competences. The intention is to identify the most effective integration methods with the aim of transferring them, if effective, to services for other disadvantaged clients.

Particular innovations include the development of an assessment and diagnostic tool to identify barriers (e.g. family circumstances, financial difficulties, language problems) which might be preventing individuals from taking up education, training or employment; the use of an individual activity agreement signed by participants; and a 'gendered' approach with different approaches specific to the needs of men and women. The project also uses a more intensive case management approach for more specialized interventions, and the services of specialized on-site job coaches (with skills in mentoring and motivating individuals entering/returning to work after a period of absence) employed by the public employment service. The objective has been to secure placements in regular jobs, with social cooperatives, or in temporary work or self employment. The private sector employment agency 'Addecco' is also a partner. One objective was to bring service providers and employers closer together involving the provision of consultancy to companies about legal requirements and the incentives and benefits available when employing disadvantaged clients. There is post placement monitoring of those placed in jobs. By 2005, it was estimated that about 1,000 people had benefited from the programme, including 80 who received more intensive services.

Many positive advantages have arisen from the practical coordination of services, but problems were encountered in the different working practices and priorities of the participating agencies. It took an excessive amount of time to integrate the existing different methods used to deal with the same problem. There had been positive results for participants, such as improved confidence and engagement with services, but a tension remained between the objective of social inclusion and preparation for the job opportunities that were realistically available in the local labour market.

Much of the activity to date has focused on the unemployed and project staff identify a need for more preparatory work with employers, who when they recruit a participant have not been fully aware of the needs of the hardest to help unemployed. Other barriers included excessive bureaucracy imposed by the project funding rules and the managing authorities that slowed down activities and, according to one participant, had a "heavy" negative influence on the relation with the customer, on the overall quality of the provided service and on the educational value of the actions'.
Source: http://urbact.eu/projects/udiex-udiex-alep/synthesis-and-prospect/case-studies/workshop-3-long-term-unemployment-and-discrimination-in-the-labour-market/venezia-inclusione-and-the-coges-social-cooperative.html
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The next two case studies are selected because they focus on mentoring, a widely used tool for working with early school leavers and associated groups and one in which former early school leavers frequently play a role. The first study summarises the efforts of the Victoria State government in Australia to develop “a strategic coordinated framework’ for mentoring young people. The second study reviews a multi-pronged programme for reintegrating prison leavers into education, training or work that includes mentoring as a key component. This study shares some similarities with the Open Book project presented at the third peer review workshop (and included as the first case study in this report) which seeks to recruit and support ex-prisoners into higher education.
Case Study Nine: The Victorian Government's Strategic Framework on Mentoring Young People, Australia
In Australia, The Victorian Government has developed a strategic framework for mentoring young people. Led by the Department for Victorian Communities through the Office for Youth, all Victorian government departments now share a coordinated approach to mentoring intended to support the delivery of high quality, cost-effective programmes that meet safety and community standards. The development is part of a new social policy action plan called 'A Fairer Victoria', which addresses disadvantage in the community. The initiative provides funding and tools, like a good practice guide, to organisations running programmes for young people who are isolated and disadvantaged - either socially, economically or geographically. Importantly, the strategic framework recognises the unique perspectives and needs of young people. The views of young people currently participating in mentoring projects throughout Victoria have significantly contributed to the development of the strategic framework.

The principles guiding the strategic framework are as follows:
· Taking a holistic approach. Ensure young people are viewed in the context of their family, peers and community. The specific experiences and characteristics of young people must be understood so that mentoring responses are tailored to meet their individual needs.

· Knowing what works. Improve understanding of effective mentoring by supporting agencies to identify and replicate cost-effective and safe mentoring programmes that provide positive outcomes for young people.

· Linking up and partnering. Improve young people's access to mentoring programmes and promote the benefits of mentoring for those young people seeking assistance to achieve their aspirations and break the cycle of disadvantage.

· Being accountable and flexible. Provide direction to key sectors and networks so that they can develop high-quality, well-planned and sustainable mentoring activities and programmes. Underpinning this principle is the need for mentoring programmes to undergo frequent review to ensure they are of the highest quality, and that issues such as diversity, cultural relevance and access are addressed.

· Providing good governance. Ensure all participants feel confident and safe by putting in place the right checks and balances to protect the safety of young people and volunteers. Address welfare, safety and security issues and take into account any legislative changes that may impact on the delivery of mentoring programmes for young people in Victoria.

A number of priority initiatives are being worked towards, including:
· Mechanism within the government to provide ongoing coordination for current and future mentoring programmes
· Targeted funding to boost youth mentoring in rural, regional and other areas where young people may be isolated by social and economic status

· A "Mentoring Good Practice Guide" detailing evidence-based guidelines for programme design and risk management, evaluation and other areas critical to best practice mentoring for young people.

· Consultations and forums with young people, volunteer mentors and other key stakeholders

· Training for mentors and coordinators of mentoring programmes

· Networks that are linked to volunteer resource centres

· Opportunities for government employees to volunteer as mentors

The following interview with one mentor and mentee is extracted from the government’s most recent report on the implementation of the ‘A Fairer Victoria’ initiative :
Shelley Hermens no longer wonders what “cu@10 4chocOK?” means.

As a new volunteer in a youth mentoring program for students at Trafalgar High School, she wanted to change the perceptions that young people have of adults.

What she didn’t expect was to become an expert in mobile phone text messaging.

“I had to learn a new language and now we are texting all the time.” 

At the other end of the phone is 15 year old Year 10 student, Vanessa Steen.

When the invitation went out at school for students interested in having a mentor, she seized the chance to gain a new experience and “do something for myself”.

Their hour-long weekly meetings are a chance for two quite different people to talk and share their ideas and experiences.

Shelley became involved in the mentoring after a friend showed her an ad in the local paper.

She trained in mentoring skills and, despite some initial misgivings, found “it actually validated a lot of what I already knew.”

Research shows that successful mentoring contributes to higher school retention rates, better relationships with peers and family, higher levels of participation in community activities and lower levels of drug and alcohol use.

For Vanessa, having a mentor has given her new skills and someone to talk to, other than teachers and parents.

“One of my goals was to be a lot more confident going into exams and Shelley has helped me a lot with that.”

But behind those individual stories is another success story – success in linking together different groups, training activities and resources in ways that help create more mentoring opportunities.

Part of that success is due to the work of the Gippsland Mentoring Alliance, funded through A Fairer Victoria.

The success of the Alliance can be seen in mentoring programs running in Trafalgar, Traralgon, Moe and Warragul.

Back at the café, Vanessa and Shelley have finished their hot chocolate and Vanessa is preparing to go back to class. 

As she’s leaving she observes that at the beginning kids wanted to join the mentoring program just to get out of class. 

“But now they look forward to it. I know I do.”

Sources:  http://www.nyc.gov.sg/yrn/YouthScan_06Jan.asp

  http://www.dpc.vic.gov.au/ (A Fairer Victoria Progress Report, 2006)
Contact Details:
The Department for Victorian Communities
1 Spring Street
Melbourne VIC 3000
(GPO Box, 2392, Melbourne VIC 3001)
Australia
Telephone: 03 9208 3333 
Web site : www.dvc.vic.gov.au
Case Study Ten: Ready4Work: An Ex-Prisoner, Community and Faith Initiative, USA

Over half a million adults are released from prisons in the United States. Many go home without solid attachments to their families or communities and with limited prospects for finding jobs. To compound the problem, ex-prisoners often return to the nation’s most disenfranchised neighbourhoods, where there are few supports and services to help them reintegrate effectively, and where their presence may threaten to disrupt already fragile households and social structures. Statistics show that approximately two out of three returning inmates are rearrested within three years of their release from prison, and just over half are re-incarcerated.

 As these numbers suggest, without intervention, the majority of ex-prisoners will return to criminal activity, contributing further to violence and crime in already struggling neighbourhoods. In an effort to address the challenges facing former prisoners and the communities to which they return, Public/Private Ventures (P/PV) developed and launched Ready4Work: An Ex-Prisoner,Community and Faith Initiative. Funded by the U.S. Department of Labor (DOL) Employment and Training Administration (ETA), the U.S. Department of Justice, the Annie E. Casey Foundation and the Ford Foundation, this three-year pilot program was designed to help returning prisoners by linking them to organizations that provide effective case management, mentoring, and job training and placement.

When former prisoners leave incarceration  and return to their communities, they most often face an   immediate need to find work, both to earn income and to develop structure and a sense of legitimacy in their lives. But, at the same time, they may be confronted by interwoven challenges, including, for example, mental health issues, educational deficits and a history of substance abuse, that present significant obstacles to finding and holding a job. In order to address these urgent and complex circumstances, Ready4Work enrols participants soon after their release from prison and, in some cases, while they are still incarcerated; assesses their barriers to successful re-entry; connects them to appropriate services to address those barriers; helps them prepare for, find and remain in jobs; and provides them with mentors who can guide and support their reintegration into the community.

These program components were designed to address two primary and interconnected goals:

• Improving participants’ chances of forming long-term attachments to the labour market. Statistics demonstrate that, prior to incarceration, most adult prisoners had weak or nonexistent ties to the workforce and that employment rates weaken even further after prisoners are released. Thus, the initiative was designed both to help remove ex-prisoners’ barriers to work and to provide support through early post incarceration work experiences.

• Reducing recidivism for participants in the initiative. Research has found that employment seems to play a crucial role in helping returning prisoners avoid criminal behaviour and re-incarceration. In addition, studies show that returnees are most likely to commit new crimes within the first year after their release. The initiative thus enrols participants within 90 days before or after their release so that programmes can quickly begin to provide the kinds of services and supports that lead to employment and improve returnees’ likelihood of making strong attachments to mainstream life.

Importantly, the initiative was also designed to address critical business employment needs. By helping returnees become job ready, linking them with employment and supporting them at the worksite, the initiative is intended to benefit employers as well as returnees. Particularly in sectors where there are high rates of employee turnover and current or anticipated labour shortages, Ready4Work has the potential to increase employee retention and, ultimately, to expand the workforce.

The initiative was launched in 2005 in 17 sites around the country, six of which focused on juveniles who have recently been released from detention facilities. At the end of its first full year, almost 1,700 participants had enrolled at the 11 adults sites (on which the report used for this case study focused), all of whom had been convicted and incarcerated for nonviolent, nonsexual felony offences. Eighty-five percent of the participants were male and approximately 80 percent, African American. All were 18 to 34 years old. 
Ready4Work places faith- and community- based organizations at the heart of a network supporting the re-entry efforts of former prisoners. Frequently located in the most deeply affected neighbourhoods, and often the only institutions with close ties to members of those communities, these organizations are a unique resource for returning offenders. In some sites, these smaller, grassroots organizations are partnering with larger, intermediary organizations with program experience and technical-assistance capacity, so the two groups can benefit from their collective strengths.

The Mentoring Component
Research has clearly shown that a supportive relationship with an adult mentor leads to positive outcomes for youth. Ready4Work has sought to extend this form of support to former prisoners, who often return to a chaotic and potentially destructive environment in which there may be very few people with whom they can develop a trusting relationship. All of the Ready4Work sites have implemented a mentoring component. Most often it takes the form of group mentoring, in which a mentor meets regularly with the same group of four or five participants or two mentors team up to meet with a somewhat larger group. Sites that have been able to recruit sufficient numbers of volunteers for one-to-one mentoring have mentors and participants meet weekly or biweekly. Sites also have the option of implementing team mentoring, an intensive model in which two or three mentors are matched with one participant and meet individually with that person. Although no site has yet begun to use this approach, it holds promise for very high-risk participants because it increases the chances that an especially wary former prisoner will find someone with whom he or she is comfortable, and it provides built-in support for the mentors, who can rely on one another in their efforts.

Across the sites, mentoring has been the most challenging component to implement. This is not surprising. While most of the sites had at least some experience with job training and placement for former prisoners, very few had previously included any form of mentoring among their services. In addition, mentoring adults, particularly former prisoners, is, for the most part, uncharted territory. While a number of effective practices have been identified for mentoring programmes in general, they grew from programmes that match adult mentors with youth. The Ready4Work sites are pioneers in learning how to adapt those practices to programmes in which the mentees are adult former prisoners. Some of the challenges that the sites have faced are typical of the issues that nearly all mentoring programmes encounter early on, including recruiting mentors, training them so they can succeed in a potentially difficult role and providing effective supervision and support. However, these issues may be more intense at the Ready4Work sites. It can, for example, be much more difficult to attract volunteers to mentor adult former prisoners than to mentor children or youth. In addition, the sites are facing one challenge that seems particular to recently released prisoners: a slew of practical and psychological barriers that can deter former prisoners from becoming involved in a mentoring relationship. These include transportation or scheduling problems and more complex interpersonal challenges (for example, the difficulty of connecting with former prisoners who may be wary of any new relationship). Even with these early challenges, there are promising signs about the potential of the mentoring component. 
In the first year, 489 mentors were recruited across sites of whom 59% were male and 81 % were African American. These numbers are especially meaningful because the Ready4Work participants are predominantly male and African American. The sites require that mentors  and participants share the same gender (although male and female mentors team up occasionally for group mentoring sessions). While there is ongoing debate in the mentoring field about the importance of mentors and participants sharing the same race, having a mentor who is of the same race may be more effective for former prisoners, who are often resistant to developing trust.

Where supportive relationships have developed, participants speak with real feeling about the importance of the mentors in their lives. For example, this 30-year-old participant in a mentoring group described how the mentors contribute to keeping him hopeful and out of trouble:

“They’ve been helpful because I got through school, and I might have the opportunity to have a job that’s good. They keep my mind on the right track and keep me thinking positive. If I’m feeling depressed, they would give you words of encouragement to keep you from doing stuff that you really don’t want to do.”
A 24-year-old woman offered this description of her relationship with her mentor:

“She [the mentor] works a lot; she works at the chemical plant. I meet with her twice a month. She calls me almost every day; she asks me how I’m doing and how my son is doing. She’s making sure I’m okay. We talk about me taking care of my business, talking to people at the college. We meet like a whole day—like, for example, we go to…lunch, then we go see her relatives, then she comes to my parents’ house. When I have problems…when I don’t have anybody to turn to—me and my mom have a good relationship, [but] my mom’s busy raising my 15-year-oldsister, [and] it’s hard to find somebody to talk to about my problems—she [the mentor] gives me advice on what to do. I had some problems with child support, and she’ll give me a number. How are me and my son going to get diapers? [She’ll] call the neighbourhood centre. [She’s] guiding me to the right direction—[she says] if you see old friends, just go to the other direction. It changed me a lot. I wasn’t as talkative; I was always hiding things inside. When I found out I was pregnant or in trouble with the law, I didn’t tell anybody. She’s helping me speak up.”
Source: This case study is derived from a report on the Ready4Work  initiative by Joshua Good and Pamela Sherrid (2005) entitled ‘Ready4Work : A National Response to the  Prisoner Reentry Crisis’ which is available at : http://www.ppv.org/ppv/publications/assets/189_publication.pdf
Contact Details: 
Ready4Work is a national initiative with contacts in each participating state. A full list of these contact details is available at: http://www.dol.gov/cfbci/ready4work.htm
The next two case studies were suggested by participants at the workshop in Ljubljana and are different to those discussed so far in that they focus on models of learning derived from psychological theory which appear to be particularly appropriate for work with early school leavers, as well as other at risk groups. Both models, though in different ways, emphasise the importance of individuals taking control of their own lives and responsibility for their learning, something which the projects presented at the workshop repeatedly stressed as being a factor in their success. The first case
Case Study Eleven: The Rock and Water Programme, The Netherlands & Australia
The Rock and Water programme is a manual-based education system developed by the Dutch educationalist Freerk Ykema (2002, 2003). It is designed for boys aged from 10 to 18 in response to Ykema’s perception that traditional educational programmes were unable to support boys in key aspects of their development. These areas included verbal and emotional expression, emotional regulation, self-management of impulse-driven tendencies and the ability to respond to and manage aggressive tendencies in both themselves and others. While the programme was initially developed for boys, in Australia, it has been increasingly run with both sexes. The programme is founded on a psychophysical framework, with a number of existential and transpersonal philosophies built into the programme (Ykema 2002). In short, this framework is based upon the notion that the development of body awareness (e.g. the ability to control one’s physical state, i.e. breath) is a precursor to the development of emotional awareness (e.g. as emotions are expressed through the body), which in turn, fosters the development of self-awareness (e.g. the ability to link together one’s environment, emotions and thoughts).

The 14 lessons in the programme include a range of physical exercises, role plays, brief assignments, active discussions, inter-group  challenges and periods of reflection. Lessons 9 to 14 of the programme are primarily designed for participants aged 14 and over, as they require a greater level of abstract reasoning and an understanding of existential concepts. While the physical aspects of the programme are centred upon teaching self-defence, Ykema (2003) views this as a secondary learning outcome in relation to the programme’s core themes.

The building-blocks of the Rock and Water programme are self-control, self-reflection and self-confidence. Building on to this foundation, it is possible to pay attention to the themes of safety, assertiveness, communication and finding their own way (the inner compass) that  connects them to others (solidarity) and gives them direction (spirituality) (Ykema 2003, p.9).

An important component of the Rock and Water programme is the symbolic references. For instance, “rock” represents a rigid and uncompromising approach to life, while “water” symbolises flexibility, communication and cooperation. The programme teaches the consequences, both positive and negative, of approaching the world in either a “rock” or “water” manner. This semantic, or metaphorically based learning approach supports the generalisability of the programme. 

The Rock and Water programme was primarily designed for boys within a mainstream school setting but its methods seem particularly appropriate for those at risk of early school leaving. The programme targets a range of developmental or therapeutic tasks of central importance for many such individuals including impulse control, anger management, positive self-esteem and interpersonal and social skills. Further, the programme is delivered in a manner and style that is appropriate for young people who find it difficult to cope within traditional learning methodologies. In particular, the psycho-physical framework maintains the interest and attention of youth presenting with high energy, inattention, emotional deregulation, and poor verbal and written ability. For this reason, this action-orientated learning method would appear to have an important role in both engaging those with negative experiences of education.

A case study of the programme in action (REF) in Australia provides some details of the Rock and Water model in practice. Thirteen boys ranging from 11 to 15 years of age were initially enrolled, all of whom were on Care and Protection orders and resided within one of seven alternative care facilities. The group included boys with backgrounds in offending, multi-placement breakdowns, substantiated cases of abuse, marginalisation within the school system and severe attachment-related problems. In total, 15 male youth workers were involved in the programme and a ratio of one youth worker to two clients was maintained throughout all sessions.

The entire programme was delivered over a six-week period and comprised four full-day activities, two camps and a presentation session. The four day activities were completed within a two-week school holiday period and were conducted in a remote area in the Adelaide Hills. This location was chosen because it was semi-wilderness and sufficiently novel that it did not have explicit links to traditional learning methodologies and because it afforded the opportunity to run a variety of supplementary activities. Each of the four day activities included the delivery of two Rock and Water lessons, facilitated by an accredited youth worker, with supporting youth workers dispersed among the group. During each of the activity days, a range of action-orientated games and activities were conducted outside the structured lessons. Activities were chosen on the basis that they required the boys to self-regulate their own emotions or behaviour, thereby affording the opportunity to generalise the Rock and Water skills. Two weeks after the completion of the day activities, a two-night camp was conducted in a remote and semi-wilderness location an hour from Adelaide. The camp offered rudimentary dormitory facilities, with half of the group required to sleep in tents. The camp afforded the opportunity for the boys to revise and actively practice the first eight Rock and Water lessons, to introduce a range of experientially based activities that required the young people to generalise their learning and to start the written component of the programme.

The final phase of the programme included a three-night camp on Kangaroo Island. This camp had a number of aims. First, the camp was a “reward’ for the boys who completed the programme. Second, the camp afforded numerous opportunities for the boys to generalise and practice their Rock and Water skills. For instance, the close living conditions, high tourist load, abundance of sensitive wildlife and the inclusion of a range of experiential-based games and team activities required the boys to self-regulate on an ongoing basis. A final aim of the camp was for the boys to complete the written component of the programme. Finally, the presentation day involving a reunion of all staff and young people is an integral part of the programme. It afforded the opportunity for the boys to celebrate their sense of completion, re-experience the programme through a video presentation and share their achievements with others.

The evaluation of this programme highlighted a range of positive outcomes of the Rock and Water programme for both young people and youth workers alike. The key aspects of the delivery of the programme that appeared to be linked to its success included:

• keeping the programme as action orientated or experiential as possible

• having a dedicated, hands-on and enthusiastic staff team

• striking a balance between self development activities (e.g. Rock and Water lessons) and supplementary activities that are fun and interesting 

• providing opportunities for the programme’s learning experiences to be generalised

• using camps to provide intensive periods of learning and role modelling

• providing a significant reward at the end of the programme (e.g. camp to Kangaroo Island) to minimise client drop out 

• ensuring a high staff-to-client ratio.

The researchers concluded that there was strong preliminary support for the hypothesis that the Rock and Water programme represents a “tool” that can mutually engage both young people and youth workers. For the children the programme provides an opportunity to develop self-management and personal control skills, and, in doing so, skills that foster personal empowerment. The experience of workers involved in the case study also suggests that the Rock and Water programme can galvanise youth worker interest and utilise their abilities in a manner that has translatable benefits to the young people they service. 
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Case Study Twelve: William Glasser’s Choice Theory and Reality Therapy, California, USA
William Glasser is an American psychiatrist credited with the development of choice theory and reality therapy. He is the President of the William Glasser Institute in California which delivers training in this philosophy to teachers, social workers, managers etc. The model is applicable in many contexts including education and youth work. In essence, choice theory states that all we do is behave, that almost all behaviour is chosen, and that we are driven by our genes to satisfy five basic needs: survival, love and belonging, power, freedom and fun. In practice, the most important need is love and belonging, as closeness and connectedness with the people we care about is a requisite for satisfying all of the needs. Choice Theory is offered to replace external control psychology and is presented by its advocates as diametrically opposed to mainstream psychological methods. 

Glasser argues that clients’ unhappiness is associated with the following:

1. They are unable to develop satisfying present relationships because they have not been able to meet their need for love and belonging. To be happy, most people need to behave in ways that enable them to not only love and belong, but to also succeed in the things they want to do with their lives. 

2. They almost always blame their difficulties on other people such as their wives, husbands, parents, employers, employees, students or children. They spend a good deal of time trying to control these people or trying to escape from their efforts to control them. 

3. They want to focus the behaviour
on their suffering or whatever problem they are complaining about if they come for therapy voluntarily. If they are forced into therapy, they will blame the person who is making them come. Either way, they will try to avoid focusing on the real problem, which is to change their behaviour so it better satisfies their needs. 

4. They want to blame their unhappiness on things that happened in the past or may happen in the future. They will do everything they can to avoid dealing more effectively with the present unhappiness. 

5. They will try to avoid facing the fact that the only person’s behaviour they can control is their own. Basically, this means avoiding the fact that, directly or indirectly, they are choosing all they are complaining about.

This being the case, the ‘Ten Axioms of Choice Theory’ are as follows

1. The only person whose behaviour we can control is our own. 

2. All we can give another person is information. 

3. All long-lasting psychological problems are relationship problems. 

4. The problem relationship is always part of our present life. 

5. What happened in the past has everything to do with what we are today, but we can only satisfy our basic needs right now and plan to continue satisfying them in the future. 

6. We can only satisfy our needs by satisfying the pictures in our Quality World. 

7. All we do is behave. 

8. All Behaviour is Total Behaviour and is made up of four components: acting, thinking, feeling and physiology. 

9. All Total Behaviour is chosen, but we only have direct control over the acting and thinking components. We can only control our feeling and physiology indirectly through how we choose to act and think. 

10. All Total Behaviour is designated by verbs and named by the part that is the most recognizable.

Reality Therapy is a form of counselling developed by Glasser on the basis of choice theory. Since this posits that unsatisfactory or non-existent connections with people we need are the source of almost all human problems, the goal of reality therapy is to help people reconnect. This reconnection almost always starts with the counsellor/teacher first connecting with the individual and then using this connection as a model for how the disconnected person can begin to connect with the people he or she needs. To create the relationship vital to Reality Therapy, the counsellor, teacher or manager will: 

· Focus on the present and avoid discussing the past because all human problems are caused by unsatisfying present relationships. 

· Avoid discussing symptoms and complaints as much as possible since these are the ways that counselees choose to deal with unsatisfying relationships. 

· Understand the concept of total behaviour, which means focus on what clients can do directly – act and think. Spend less time on what they cannot do directly; that is, change their feelings and physiology. 

· Avoid criticizing, blaming and/or complaining and help counselees to do the same. By doing this, they learn to avoid these extremely harmful external control behaviours that destroy relationships. 

· Remain non-judgmental and non-coercive, but encourage people to judge all they are doing by the Choice Theory axiom: Is what I am doing getting me closer to the people I need? 

· Teach counselees that legitimate or not, excuses stand directly in the way of their making needed connections. 

· Focus on specifics. Find out as soon as possible who counselees are disconnected from and work to help them choose reconnecting behaviours. If they are completely disconnected, focus on helping them find a new connection. 

· Help them make specific, workable plans to reconnect with the people they need, and then follow through on what was planned by helping them evaluate their progress. 

· Be patient and supportive but keep focusing on the source of the problem, disconnectedness. 

Source: http://www.wglasser.com/
Contact Details: 

The William Glasser Institute, 

Chatsworth, 
California   91311 
U.S.A. 

Tel: +1 818-700-8000 

Email: wginst@wglasser.com
There are also many William Glasser inspired institutions in other countries.

The final case study again takes forward the theme that young people need to be at the centre of initiatives to tackle early school leaving although here the goal was to tackle the social exclusion of children and young people in cities at the broadest level. The funding for the network described in the study ended in 2006. However, the project identified a number of ‘success criteria’ which it seems appropriate to include in this report as they apply, in part at least, to all of the projects and initiatives described here and at the peer review workshop. Moreover, as one of the delegates to the ‘final conference commented: "if our work is to truly have impact, we need to be backed by our politicians.  It is the joint responsibility of all those who have been involved in the project to share the discoveries we have made with others".
Case Study Thirteen: From Exclusion to Inclusion: Integrating young people in an urban environment, various EU Cities
The aim of the "Young People: from exclusion to inclusion" network was to assist the integration of young people living in an urban environment.  It promotes the idea that young people should not be seen as a problem, but rather as a source of potential. In 2003, aware that growing inter-district segregation in the majority of European cities was drawing young people into the spiral of social exclusion, the network’s members began by examining best practices in the field of integration.  And since it is the very first place in which a child socialises with others, it was only natural for school to be at the heart of the network’s recommendations.  The cities that make up the "Young People" network worked together to identify a selection of best practices.  They have also produced a series of operational guidelines, exposing 5 essential success criteria. 

Empower our cities’ young people. If our young people’s potential is to be revealed and harvested, it is vital we stop seeing them as objects and start seeing them as subjects.  Consequently, cities should develop structures that allow young people to act for themselves, make their own choices, develop a sense of responsibility and be aware of their rights.  With this in mind, the city of Tallinn has set up a drug prevention centre in which the young people themselves become actively involved in the prevention process.  The initiative has already proved its worth, and is now an integral part of the Estonian educational system.

Strengthen social relations. Education builds social relations just as much as it depends on them.  As a result, social inclusion must be at the heart of the educational process.  The network therefore recommends establishing trusting relationships and better communication between teachers and pupils.  In Malmö, for example, the "Nightingale project", run by the University in partnership with the city, gives students and school children the chance to meet.  The youngsters, often from disadvantaged backgrounds, learn all about university life, which can lead to get them thinking about furthering their own studies.

Structural changes in schools. Educational structures as they stand today can, paradoxically, represent a stumbling block to young people’s integration in society.  A structural change within the school itself can help stop young people from losing confidence in themselves and from throwing in the towel. Take Helsinki’s “The voice of young people”, for example.  Based on the observation that exclusion prevented young people from deciding their own future, the aim of this project was to encourage pupils to get actively involved in the school’s decision-making processes.  In 2005, the project was rolled-out in 140 schools, involving over 40,000 young people aged 7 to 18.

Cooperate with local society.  The efforts to integrate young people must also be continued on the other side of the school gates.  The Young People network’s fourth recommendation: create a link between schools and local society. In Aarhus, the "School and Home initiative" project targets pupils’ parents, aiming encouraging better interparental understanding by giving enhanced visibility to immigrant families.  Another example can be found in Ukmerge, in Lithuania, where the “Youth Schools” concept helps to stop pupils from falling into delinquency after dropping out of school.  By offering alternative activities, that are not generally part of a "traditional" education, these schools help prevent youngsters in difficulty from falling victim to exclusion.

Renew the view on knowledge. Finally, the network recommends promoting the knowledge that young people acquire within the educational system, and promoting schools themselves at the same time.  Göteborg (Sweden) has implemented a reward scheme that is independent of the school’s grading system, whilst in 2001, Velenje (Slovenia) launched a "Youth Day Care Centre" programme aimed at youngsters aged 15 to 25 who were in need of help.  Professionals and volunteers work together to encourage the young people’s participation and integration in society.  The aim is to help rebuild their confidence by capitalising on the informal knowledge the young people acquire during their leisure activities, such as musical knowledge or IT skills.

Source and Contact Details: http://urbact.eu/urbact-programme/projects-results/young-people-article.html
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