GENDERWISE: First Transnational Workshop                                                                    Final report


FINAL REPORT

By

Sara Moreno Colom

August 2006
INDEX
	Presentation                                                                                                             2

	1. General introduction                                                                                             2

	   1.1. Framework of reference on European union gender policies                              2

	   1.2. The gender mainstreaming strategy and work-family reconciliation policies      3 

	   1.3. The limits of work-family reconciliation: some empirical evidence                    4

	   1.4. Socialisation and education: the challenge                                                       6

	   1.5. The socialisation agents                                                                                   7

	2. Resume of the peer review workshop                                                                    10

	   2.1. General presentation                                                                                     10

	   2.2. General introduction                                                                                      10

	   2.3. The national perspectives                                                                               11

	           2.3.1.The Hungarian perspective                                                                   11

	           2.3.2. The French perspective                                                                       13

	           2.3.3. The English perspective                                                                       14

	   2.4. Two local case studies                                                                                    15

	           2.4.1. The Italian case: Il Cerchio Degli Uomini and AMECE                            15

	           2.4.2. The Barcelona case: Learning household knowledge and chores            17

	3. European case studies                                                                                          19

	   3.1. Fostering Caring Masculinities (FOCUS)                                                            19

	     3.2. Arianne project on adolescent masculinities…                                                 20

	   3.3. The White Ribbon Campaign in Europe (WRC)                                                  21

	   3.4. EQUAL Initiatives                                                                                            22

	           3.4.1  Learning by domestic work and aware of his value                                23

	           3.4.2. Work-life-balance                                                                                24                     

	           3.4.3. Time Bureaus                                                                                      25

	           3.4.4. Educational projects                                                                            26

	           3.4.5. Media campaigns                                                                                 27

	4. Issues and analysis in relation to the workshop                                                      29

	    4.1. Social changes and updating male and female roles                                        29

	    4.2. The influence of traditional values                                                                 31

	    4.3. The role of the state and national public policy                                              32

	    4.4. Some conclusions                                                                                           33

	5. Bibliography and links to useful websites                                                               35

	    5.1. Bibliography                                                                                                  35

	    5.2. Links                                                                                                             37


PRESENTATION
This is the final report arising from the First Transnational Peer Review Workshop of the Genderwise project -The role of men as agents of change in reconciling work and family life-. One of the basic aims of this project is to undertake three Peer Review and development Workshops to promote the exchange of practices between the transnational partners. So, this first Workshop took place in Barcelona from 17-20 May 2006 and was hosted by the local action groups partner ITD -Innovació, Transferencia y Desenvolupament-. The specific focus theme of the workshop was on Socialisation and Education. 

The present report is organised into five sections. The first contains a theoretical introduction to the focus theme. The second summarises the content of the presentations delivered during the workshop. The third specifically focuses on the experiences of local action. The fourth analyses the different issues dealt with at the workshop. Finally, the fifth section is a compilation of electronic resources and sources of documentary information.

1. GENERAL INTRODUCTION
During recent years, the influx of women into the workplace has not come hand in hand with a sufficient redistribution of household chores and caretaking between men and women.  Despite the differences in the degree to which the welfare state is developed, along with national cultural traditions, this trend can be seen to recur to a greater or lesser extent in all the European Union countries.  The underlying cause of this inequality is socio-cultural in nature inasmuch as a model assigning different identities and responsibilities according to sex endures. Within this context, concepts such as “twofold presence” describe the living conditions of many adult women who, in order to reconcile the work-family dilemma, see how their daily lives entail an accumulation of work and family responsibilities. In this way, there are a multitude of voices pointing to different kinds of socialisation based on gender as a key explanatory factor and at the same time as one of the challenges that must be faced to achieve true equality.  It thus seems timely to delve more deeply into this issue. 

1.1. Framework of reference on European Union gender policies

The European Union (EU) is an important institutional reference for gender policies.   It has been so since in the 1970s it began to set legal and regulatory frameworks to achieve the objectives set in this realm. Experts distinguish three major stages in the design and planning of these policies within the European setting (Astelarre, 2005):

· The objective of the first phase is to abolish workplace discrimination against women. 

· The second phase shifts the focus from the results of discrimination to the roots of inequality. So the objective is to foster equal opportunities through training and employment. In this phase, positive action is defined to overcome the gap between formal equality and true equality: legislation is necessary but not sufficient. 

· The gender mainstreaming is the third phase. In this case the objective is to overcome the limits of positive action. But the gender mainstreaming doesn’t replace the other equal opportunities policies because it is an additional strategy to neutralise the discriminatory effects of these policies. Amongst other factors, it shows a dual need: first is a change in the target of the policies -from women to both men and women- and second is an assessment of their gender impact.

1.2. The gender mainstreaming strategy and work-family reconciliation policies

In the case of work-family reconciliation policies, the gender mainstreaming strategy entails abandoning the idea that women are the only ones who have problems combining their work and personal lives. This leads the stress to shift to men as agents of change.  What can be said about the impact of these policies?


The experiences and reflections accumulated throughout the past ten years reveals the limits of legislation on matters of work-family reconciliation (Bettio, 1998; Daly-Lewis, 2000; León, 2002; Torns, 2005). It seems that legal regulation has reached its ceiling, that of cultural resistance. This happened because the orientation of these policies -parental leaves, care services and aid- have focused on making it easier to perform household-family work without taking into account their unequal distribution between men and women. There are two consequences to this inequality: first, it affects women’s chance to participate in the job market, and secondly, it has negative repercussions on men’s commitment to domestic work and care for dependent persons.

In this domain, the case of the more advanced states on matters of equal opportunities is quite relevant, since the legal guarantees and female influx into the workplace have not been enough to overcome the cultural resistances to the change in gender rules and values (Kröger, 2004).  The paradigmatic example can be found in the Scandinavian countries (Borchorst i Siim, 1996).  There, the percentage that parental leave of absence actually used is still much higher amongst mothers than fathers.  Additionally, the female employment rate in the services sector is higher than that of men. These data show that there is still a mindset linking certain abilities to the female and male identities.


It is clear, then, that if we wish to stress men as agents of change in the realm of work-family reconciliation, we must promote changes in the social and cultural norms implicit in the male breadwinner model/housewife keeper. This model assigns responsibilities according to sex, which entails the social construction of a male and female identity which is in turn conveyed through the process of socialisation.  Empirical evidence of this differential socialisation based on gender is difficult to observe; however, its consequences are easy to tally.  The limits of work-family reconciliation policies are a fine example of this.

1.3. The limits of work-family reconciliation: Some empirical evidence

Despite the national differences linked to the degree to which the welfare state is developed, along with the cultural traditions of each country, statistics on education, labour and the use of time display the same limit: the broad social legitimacy of the male breadwinner model.  Although this model no longer corresponds to the real life of many women and men, gender inequalities still endure in the division of the total workload. This is proven by statistical data
:
· The male employment rate is higher than the female: 71.2% of men are employed, compared to 56.3% of women.

· The unemployment rate is the inverse: 9.6% of women are unemployed compared to 7.6% of men.

· Workplace segregation -both vertical and horizontal- endures, as does gender-based salary discrimination.

· Women work much more in public enterprise and the services sector and occupations related to caring for people.

· Men predominate in private enterprise and technical and technological occupations.

· Women have a lesser presence and fewer chances to enter professionally recognised sectors and executive-level positions.

· There are inequalities in the time spent on remunerated work and domestic work and care work.

· The female part-time employment rate is higher than the male rate: 32.6% for women versus 7.3% for men.

· The average number of hours people prefer to work per week situates females at 30 hours and males at 36 hours.

· Women spend more time on domestic work and care than men: the national differences appear to be more related to a greater use of services than greater participation by men.

· In the Scandinavian countries, women spend 3.5 hours per day and men 2.2 hours per day on domestic work.

· In the UK, Hungary, Belgium and France, there is a greater gender disparity, with around 4.3 hours per day for women and 2.3 for men.

· Italian and Spanish women spend the most time on domestic work, almost 5 hours per day, while Italian and Spanish men are the ones to spend the least time on this work, at around 1.4 hours per day.
· In all Member States women have less free time than men.

· Women aged 20 to 49 with children under the age of 12 have a lower employment rate, from 75% to 60%.

· Men aged 20 to 49 with children under the age of 12 maintain the same employment rate.

· Part-time work is more frequent among women with children, while for men the percentage remains steady.

The data show how gender roles and stereotypes are being maintained in the division of labour, while their theoretical underpinning states that women’s and men’s status in the household realm conditions their participation in the job market.  Inasmuch as the responsibility for household chores and caretaking falls mainly on women, their possibilities for joining the workforce are limited (Maruani-Rogerat-Torns, 2002).  Additionally, they find themselves immersed in a twofold presence system in which they accumulate work and family responsibilities in an attempt to reconcile work and family. This reality serves to highlight the shortcomings in real equality and shows how the socially accepted discourse does not dovetail with people’s everyday reality.

1.4. Socialisation and education: The challenge

There are a multitude of voices claiming that socialisation, and consequently education, are the keys to bridging this gap separating formal equality from real equality between women and men in welfare societies.  To date, the vast majority of work-family reconciliation policies have been limited to facilitating women’s entry into the job market, and to a lesser extent, to encouraging men to participate more actively in the household realm.  However, they have done this without bearing in mind the differentiating effects of the socialisation process. Emphasising this process is crucial to ensuring greater involvement by men in household chores and care of dependent persons.  Some conceptual points are:

· The gender perspective recalls that inequalities between men and women are the result of a different socialisation process based on gender and thus that they do not arise from innate biological differences.

· From the gender perspective, primary socialisation is when individuals acquire the basic elements of their gender identity, while secondary socialisation confirms and legitimises the adoption of that identity and adherence to pre-established gender roles (Brullet, 1996).

· Gender roles and stereotypes are the pillars of gender socialisation.  Through them, boys and girls are assigned the norms, roles, expectations and social spaces for male and female identity.

· The collective patriarchal consciousness attributes qualities and attributes to men and women that are inherent to their sex and that entail different ways of living and thinking in their everyday lives. As a result, from an intergenerational standpoint, socialisation for production is a male characteristic and socialisation for reproduction is the backbone of female life.

Several studies show how currently, behaviour patterns are changing more quickly amongst girls than boys. Girls have broader, more diverse and contradictory life plans than boys, while for boys, their life plans remain focused almost exclusively on full availability for work (Tarrés, 2002).  Females’ dual adherence, both productive and reproductive, will lead them to live in a permanent system of twofold presence that they could scarcely imagine.


Amongst the young generations, boys and girls share the collective consciousness of equal opportunities.  Equal access to university degrees thus makes them believe this.  However, once they enter adulthood, many women discover the hidden facet of this notion: the dual adherence, both productive and reproductive, which will condition their entire lifetime and do so in both their workplace and their personal lives.


First, they will come upon not formal yet real difficulties when choosing certain professional options. Sexist discrimination in school does not result in lower educational attainment, rather in a devaluation of professional options.  Secondly, when they acquire affective stability, they will most likely take on greater responsibilities for domestic work and care work than their partners.


One of the concepts that best explains this difference in female and male identity is the hidden curriculum.  This term refers to the entire set of norms, attitudes, expectations, beliefs and practices that are unconsciously taught in institutions and in the hegemonic culture (Santos Guerra, 1996). It is a mechanism that explains the lack of awareness as to the transmission of the patriarchal culture’s implicit norms and values. Beyond content, it highlights the importance of social relations as a factor explaining the process through which gender is socially constructed.


The consequences of this hidden curriculum results in the different ways boys and girls organise experience, structure spaces, articulate time, establish relations and perform tasks, differences which condition their life plans.


Given the characteristics of this hidden curriculum, it should be understood that the primary socialising agents are not aware of it; consequently, they do not have the resources and training needed to combat gender stereotypes and roles.  Or, if they are already aware of it, they can generate tension with the norms and values transmitted by other agents: contradictions between what is taught at home and what is seen on the television, or between what is learned at school and what grandparents tell. So, if we want to intervene in this frame it is necessary, firstly, to know the characteristics of each socialisation agents and, secondly, to know their main resources. 
1.5. The socialisation agents
The family realm

It is where the socialisation process begins. The attitudes of parents can mediate the traditional gender roles in their children’s construction of identity. Often families have placed their hopes for the equality of their sons and daughters in the hands of formal education and have forgotten about the informal upbringing that takes place inside the home (Valiente, 1997). Along these lines, many different studies underscore the importance of family lifestyle over the structural variables that the mother and father define.  For example, it appears that relations with one’s own gender, father with son and mother with daughter, reinforces roles, while relations with the opposite sex can contribute to diminishing stereotypes.  For this reason, we must bear in mind the influence of the following:
· Behaviours and responsibilities that are taken on by and attributed to the different members of the household.

· Different treatment of children according to their sex, conveyed through games, clothing, activities and chores assigned to them.

· Intergenerational relations through which the traditional gender roles and stereotypes are reproduced.

· The language used to communicate within the household.

· The use and distribution of household space.

The educational realm

It can be regarded as one of the most egalitarian realms of socialisation.  However, it should be borne in mind that it still values and considers important certain knowledge and wisdom that are rooted in an androcentric tradition.  Inasmuch as this is true, gender roles and stereotypes are conveyed and consolidated.  Experts remind us that beyond the statistical data that highlight the increasing presence of women in all university degree programmes, it is important to remember that discrimination has changed form but not content (Subirats, 1999; Solsona, 2002). Currently, sexism is not manifested in overall access to education nor in academic performance, rather more subtly through the hidden curriculum.  Along these lines, it should be borne in mind that:
· Coeducation schools are not educating schools; explicit bread is needed with identifying school content and maleness.

· The influence of the presence and absence of men and women teachers according to the educational level and subjects.

· The preponderance of the male model and androcentric contents in school subjects.

· The language used to communicate inside the classroom.

· The use and distribution of school space.

· The organisation and dynamisation of schools.

· The underlying values that are conveyed in games and extracurricular activities.

Informal education

It refers to non-academic education in values and other knowledge offered and received outside school.  It is usually transmitted through entities, associations and organisations that provide free-time activities, sports or training for children.  One of the clearest examples of the importance of informal education in the reproduction of gender roles and stereotypes is the segregation found in sports.  As is obvious, this realm is not impervious to the hidden curriculum, and here the same factors should be borne in mind as in the realm of education.

The media

It is one of the main socialisation institutions in western society as it plays a key role in creating, modifying and eliminating values and ways of thinking and living.  For this reason, it must be taken into account if we wish to influence the reproduction of sexist roles and stereotypes.  Many different studies prove its influence in the process of child socialisation and lambaste advertising as one of the realms where sexism is most often conveyed (Fernández, 2001). Some factors to bear in mind along these lines are:
· The use of stereotyped language.

· The presence and absence of stereotyped images of women, along with violent and pornographic images.

· Gender sensitivity in programming policies.

· The coverage of women in the news.

· The number of women working in the communications sector, the positions they hold in terms of decision-making.

· Women’s access to the new information and communication technologies.

2. RESUME OF THE PEER REVIEW WORKSHOP

This section summarizes all the presentations of the peer peview eorkshop: general presentation; general introduction; three national perspectives and two case studies. 
2.1. General Presentation
Haaron Saad –Director of Quartiers en Crise/European Regeneration Areas’ Network– delivered the general presentation of the peer review workshop. His talk served to provide a general context for the project and recall the specific goals of the gathering. Haaron reminded the participants that the Genderwise project emerged as a second phase of a previous project.
 The reference for both is the European framework on matters of equal opportunity policies. While the first project focused on the role of women in decision-making, Genderwise focuses on the role of men as agents of change in reconciling work and family life. Specifically, the overall goal of this project is to provide support to the development of local action plans that foster this active role of men. As Haaron explained, two of the aspects that need work in order to achieve this goal are socialisation and education, two issues very closely linked to each other and directly linked to everyday experience. 
2.2. General Introduction
Sara Moreno –professor of sociology in the Department of Sociology Autonomous University of Barcelona- delivered the general and theoretical introduction. The goal of this presentation was twofold. The first was to explain the need to promote change in the social and cultural norms of welfare societies in order to offer an environment that fosters work-family reconciliation. The second was to define a conceptual framework and propose indicators that enable action to be taken from a local scale. In this way, the basic concepts –described in the last section - proposed were: male breadwinner model; twofold presence system; the gap between formal equality and true equality, hidden curricular; and family, education and media as agents of socialisation.
 2.3. The national perspectives 
After this overall theoretical framework, the first level of analysis was that of national perspectives; specifically, the cases of Hungary, France and England were presented.

2.3.1. The Hungarian perspective
The presentation of the Hungarian perspective was divided into two parts. The first part, presented by Olga Toth of the Institute of Sociology of the Hungarian Academy of Sciences, dealt with the issue of socialisation. The second part was presented by two members of the Jo-Let Foundation, Orsolya Kerszty and Dorottya Redai, and its central pillar was the issue of education. 
“Familism instead of Feminism: how socialization and education reserve and reproduce conservative gender roles”
Olga Toth’s presentation stressed an idiosyncrasy in Hungary in which the current population follows a modern behaviour pattern yet still holds on to traditional attitudes and values. She summarised this trend with the slogan “from cosmopolitan woman to maternity”. The importance of the family institution in the process of socialisation and education is one of the factors explaining this contradiction, as could be gathered from the title of the presentation. The presentation was divided into three sections.


First she presented a series of European statistics on the population’s behaviours and attitudes about remunerated work, domestic work and birth rates. The data was analysed according to age, with the purpose of measuring generational change. In this sense, the population of Hungary, despite having more egalitarian behaviour patterns between men and women than other countries, has not experienced any generational change in terms of the values and attitudes linked to gender roles. Additionally, the importance of the familism still persists.


In order to explain the recurring importance of the family within Hungarian society, the next part of her presentation discussed the historical background of this familism. Its roots date back to 1945, when the right-wing parties included the notion of family in their ideology. Since then, familism has become a potent ideological instrument – linked to material, national or spiritual issues – regardless of the political regime in power.


Thirdly, Olga Toth explained how socialisation is a mechanism through which familism is reproduced from generation to generation. Specifically, she gave the example of the media. She first presented the results of a study comparing the editions of a Hungarian weekly dating from 1970 and 1990 with the purpose of analysing the evolution of the sexist content. In this case, the scales were negative insofar as throughout the twenty years the stigmatised image of working women and feminism had worsened. She then shared the results of a recently-administered survey aimed at measuring the degree of trust inspired by a variety of night-time television newscasters. Unlike the previous case, this one offered a more positive outlook in favour of the women, as the viewers expressed greater confidence in the female newscasters than the male ones. In this way, public opinion spoke out against the television station’s sexist policy.
“Mom is cooking, what is Dady doing?”
The second talk analysed the case of education as an agent for transmitting and reproducing these traditional values present in the attitude of modern-day Hungarian society. The analysis of political discourse and the labour situation within academia served to illustrate the lack of gender sensitivity in Hungarian educational policies.


The first issue spotlighted was the high politicisation of education and the Hungarian political class’s lack of interest in including the gender perspective. These factors are shown by the lack of statistical data and specific action programmes.


In terms of academia in Hungary, examples included the shortcomings in teacher training and centres devoted to women’s studies and gender sensitivity. The main obstacle to overcoming these shortcomings is the strict hierarchy in the educational structure, which has a twofold consequence: women are not given power, and any individual initiative is inadequate. This obstacle explains many things, including the paradox of the strong showing of female professors coupled with the lack of a gender perspective in academia. The two case studies presented – the gender perspective in history and equal opportunities at the Miskolc University-   served to illustrate this lack of focus on gender within the national curriculum, as well as the workplace segregation between men and women in the occupational structure of higher education.


As a result of this situation, the presenter explained that organised civil society, education professionals and NGOs have acted as a pressure group. Perhaps the state’s response has been more superficial than convincing, basically because including gender equality as a criterion – as a result of the negotiations with NGOs – has not been endowed with the technical and professional resources needed to ensure its effectiveness.
2.3.2. The French perspective
The French case was presented by Bernadette Crest -of the Regional Association of the cribs of Aix en Provence (ACA)- and François Sentis -of the Regional Institute of Social Work-. The French perspective was focused from the general political framework and centred on services providing care for children and young people.


In terms of national policies, they explained that France is one of the European countries with the most favourable legislative contexts on family policies. The Conférence de la famille - organised by the Ministry of Health and Solidarity – is the body through which the objectives and avenues of action of these public family policies are defined. Since 1997, one of its top priorities has been the issue of reconciling professional and family life. The social changes in recent years have led to greater political concern for the education and socialisation of children with the goal of ensuring their social integration. As was explained, this concern is expressed in three different legislative frameworks:
· The 2000 decree providing for a flexible use of nursery schools

· The Prestation de Service Unique (PSU) like paternal leaves 

· The Prestation d’Accueil du Jeuen Enfant (PAJE) as financial aid to families


Secondly, the Association des Crèches d’Aix en Provence (ACA) was presented. This is a non-profit association aimed at managing childcare centres. It is currently the largest entity of its type in all of France. Specifically, it manages 25 nursery schools, with 380 people on staff and an average of 1,100 children cared for per week. Based on its experience, the current situation presents three problems which require reflection: care, professional adaptation and social prejudices. 

· Care: despite the changes in the legislative framework aimed at adapting and improving the use of resources, the number of places is insufficient for the current demand by families, which harms mothers’ job opportunities.
· Professional adaptation: the increasing flexibility in the use of places requires new professional skills.

· Social prejudices: many mothers and fathers mistrust the men working in this sector who take care of their children.


Finally, mention was made about the training of social workers. This is a sector that for many years has inverted the gender balance: although historically speaking the majority of students were men, currently it is a female-dominated field. The arguments used to explain this change in trends pointed to differential gender-based socialisation. This process places men and women at two totally opposing extremes of reality: men are taught that they have to control reality, while women are taught to be aware of their limits. When these attitudes are transferred to the domain of education, we can understand why women are more successful than man at dealing with problem children. Thus, the experience accumulated from training in social work has enabled them to note the inefficacy of education through physical force, as a male strategy, and the efficacy of education based on the principle of reality, as a female strategy.

2.3.3. The English perspective
The English perspective was presented from the local dimension. Leeds was the spotlight, and the Shantona Women’s Center was the specific experience framing the need to work on the gender perspective with ethnic minorities. Abida Khatoon, Waish Miah and Sayed Loonat delivered the presentation by combining statistical data with the story of their personal experience. Thus, they explained that the city of Leeds is one of the neediest areas in England in terms of health care, housing, education, formation and employment. As for its population, it is characterised by encompassing a vast diversity of ethnic minorities.


Within this context, in 1998 the Shantona Women’s Center was created as a centre to empower women from Bangladesh. The centre was started with the help of the entire community –both men and women– but the services it provides are exclusively addressed to women, young people and children. Specifically, it offers jobs placement services and personal care through different projects: family support; activities to promote healthy habits and reduce health-based inequalities; education, training and employment; specific programmes for the young population; childcare services; household chore clubs; and support for community cohesion and small groups. Some of these projects work in conjunction with other services, such as the Primary Care Trust project.


The start bases its work on a perspective aimed at fostering diversity and equality. That is, its goal is to encourage the development of differences by treating people fairly and equally. This, as was explained, puts differences based on race, gender, handicap, religion, age and sexual orientation all under the same umbrella of diversity and equality.


As part of the Genderwise project, a series of debate sessions were held aimed at capturing the different gender perspectives around certain issues related to women: sex discrimination in education, segregation in the job market and the role of traditional values. These sessions served to highlight main issues including the existence of a collective social imagination that views gender problems as the exclusive domain of ethnic minorities. Besides this, however, the centre has a positive outlook based on its seven years of activities, which have enabled them to discern a change in the gender relations within the community.

2.4. Two local case studies
The workshop’s second level of analysis was the presentation of two local case studies: Il Cerchio Degli Uomini-AMECE and the Barcelona Town Council’s L’aprenentatge de sabers i tasques domèstiques. 
2.4.1. The Italian case: Il Cerchio Degli Uomini and AMECE
Il Cerchio Degli Uomini
	Background

	Il Cerchio Degli Uomini was spontaneously started in 1998 by a group of men in order to share their personal experiences and emotions. In 2004 it was set up as an association with the goal of acting as an interlocutor between institutions and the social reality.

	Goal

	Its main goal is to share experiences about the meaning of being a man today, within a context in which some of the traditional patriarchal structures are changing. For many men, divorce or job loss entails a loss of identity and a lack of male role models. To this end, the purpose of the organisation is threefold: 

· provide group support to avoid isolation, solitude and violence in these men

· to help them face their new situation by recovering self-confidence and changing their household behaviour patterns

· to promote social action that enables them to express the changes in direction and contents of the male experience

	Methodology

	The working method involves sharing, within a small group, experiences with other men on a variety of issues, including: fatherhood, relations with women, knowledge of oneself, one’s emotions, one’s sexual orientation, etc. First, it is believed that gender specificity requires its own space for reconnecting with oneself intellectually and emotionally without the pressure brought to bear from social prejudices about masculinity. Secondly, the small-group format is regarded as the key instrument for dealing with personal and social changes. Both factors enable the group to work on building a new autonomy based on changing awareness and behaviour within the family. One key point in this working methodology is expressing emotions and feelings. In order to guarantee the working method, there are a few rules: speaking in first person, expressing emotions, small pauses for silence and discretion, etc. In addition to these weekly groups, other activities are held such as open gatherings, groups with women, inter-generational groups, cooperation with other associations and theatre activities. Another project currently underway is a men’s hotline in conjunction with other associations. 

	Results

	The overall assessment of the men participating in this group is positive. In general, their relationships within their families improve, and they have a greater capacity to share the household work and a better relationship with their wives and children. What is more, they stress the importance of feeling supported by the group at difficult times.

	Web: www.cerchiodegliuomini.org



AMECE

	Background

	L’Association Maison d’Enfant pour la Culture et l’Education (AMECE) was created in 2000. 

	Goal

	Its main goal is to promote socio-educational, cultural and intercultural activities to support young people and their families in their integration and socialisation. 

	Methodology

	One of the activities held to achieve the association’s goals is the parents’ forum. These are monthly gatherings amongst Moroccan families (parents and children) to share experiences about different issues, to create support networks and to provide solutions to specific problems. One of the issues examined at these gatherings is the role of Moroccan men as husbands and fathers. Moroccan culture still preserves traditional patterns in terms of the sexual division of labour between men and women: men spend a great deal of time at work and women are in charge of raising the children. Despite this division of labour, the power within the family falls to the man. For example, women do not have the independence to deal with bureaucratic issues related to the household, and men are in charge of conveying the culture to their children. Within this context, the forum seeks to promote spaces for constructing a new model of family that combines respect for the traditional culture with more equal opportunities.


	Results

	Since its launch, it has learnt the importance of taking into account two key strategic factors:

· the role of children as mediators between the families and Western society

· the role of elderly men as a good means for spreading a new model of family



2.4.2. The Barcelona case: Learning household knowledge and chores

	Background

	Generally speaking, this project arose within the European TEMPORA programme, from axis IV, Equal Opportunities for Men and Women. Specifically, it falls within the thematic area I, focused on reconciling family and professional life. On a more concrete level, the project is part of the Educació en Valors (Education in Values) programme run by the Barcelona Council’s Education Institute. This programme has a twofold goal: to make visible the values existing in any educational practice, and to recover some values from the perspective of social justice. To achieve these goals, the project is based on three vantage points: interculturality, sustainability and gender equality. The last vantage point is the one guiding the project entitled Learning household knowledge and chores.

	Goal

	The main goal is to promote new models of behaviour with respect to the sexual division of labour within the school and family life. The reasons motivating and justifying this project are:

· the lack of economic and social value for women’s knowledge and experience

· The need to promote a new concept of citizenship related to men’s and women’s responsibilities in both the public and private sphere
The specific goals are:

· to introduce aspects of female culture into educational systems

· to legitimise women’s knowledge

· to break the “female versus male” dichotomy 

· to promote respect for women’s work

· to promote social responsibility amongst men and women

· to promote personal autonomy

· to encourage both men and women to be present in both the workplace and domestic realms

	Methodology

	The method used is innovation in teaching, and the methodological perspectives include constructivism, action research, the dialectical relationship between different kinds of knowledge and conflict resolution. Specifically, the goal is to design an educational credit aimed at boys and girls in both primary and secondary education which would include concepts and practices about domestic knowledge and taking care of people. The project was implemented in one primary school in a cross-curricular fashion, that is, in all the subjects, and in four secondary schools through the subjects of chemistry, technology and tutoring.

	Results

	In terms of the implementation of the project within the school setting, practices were viewed as innovative inasmuch as they enable the concept of school knowledge to be reconsidered and introduce women’s knowledge as part of the educational contents. The main difficulties and obstacles encountered when implementing the practice entail the work overload for the teachers involved in the experience, which is just added to their everyday responsibilities. This problem arises because the practice of innovation in teaching entails efforts not by the schools but by individual teachers. In contrast, adapting the classroom infrastructures proved to pose no difficulty whatsoever. In terms of the impact on students, the educational community positively assessed the culinary contents for learning chemistry and the activities involving taking care of clothing for the technology class. What is more, the youngsters became more aware of their differences in terms of how they expressed their feelings. However, shifting this awareness to the realm of practice was not accomplished. In this sense, there is a clear need to build new models of masculinity amongst boys through education

	Web: http://www.bcn.es/imeb/sabers_domestics/


3. EUROPEAN CASE STUDIES
Men’s interest in the issue of gender is relatively recent. The first experiences emerged during the 1970s in Scandinavian countries and the United States. From the theoretical realm, Men’s Studies emerged, an avenue of research focused on studying the changes in men’s social roles. From civil society, men’s groups have been organised to reflect on the male condition in a changing society, gender discrimination and different forms of sexism. These groups all start from the same premise: personal and social changes are not possible without an increased awareness of what is happening in one’s immediate environment. During the 1980s, the movement spread around many different countries in Europe and America. 

Given the Genderwise programme’s interest in promoting local actions, this section presents a detailed explanation of other European case studies and similar experiences about our topic -the role of men as agents of change in reconciling work and family life-. To be precise, it presents two transnational projects -the Focus project and the Arianne project- and some local experiences from two European programmes - The White Ribbon Campaign of the Daphne programme and some case studies as EQUAL initiatives
-.
3.1. Fostering Caring Masculinities (FOCUS)
	General frame

	FOCUS is a transnational project involving five European countries: Germany, Iceland, Norway, Slovenia and Spain. The project is funded through EU’s Community Action programme to promote Gender equality between men and women. FOCUS is connected to one of priority themes of the program -the role of men in the promotion of gender equality, in particular the role of men and fathers in the reconciliation of work and private life-. The project was initiated by the Norwegian Ministry for Children and Equality who also co-funds the project. So, in contrast to traditional concepts of gender equality, the partners committed in FOCUS strongly believe in groups of men as potential actors towards pro-equality changes, with own interests, experiences and motivations.

	Goal

	FOCUS’ aims to examine and improve men’s opportunities for balancing work and private/family life in order to encourage the preparedness of men to take over caring tasks. To reach this goal the project focuses on companies’ framework conditions to perceive and include men as actors and target groups in equality policies.

Main objectives
· To give an overview of men’s opportunities for balancing work and private/family life in the participating countries. 
· To identify potentials for further change processes towards care-related masculinities in the partner countries. 
· To foster social innovation in the form of increasing managers’ awareness, to encourage them to think along new lines about men’s role and to realise the advantages of equality-promoting measures. 
· To collect information and experiences of external organisation consultants about possibilities to include men into equality oriented change processes, men's and organisations' motivations, resistances, successful strategies, and practical tools. 
· To develop and assess a guideline and practical tools for an improved perception and integration of men in equality oriented change processes. 

	Methodology

	The project will be based on empirical material from companies and management culture, and focuses on company internal change actors as suppliers of conditions for gender equality within the companies/organisations. Each partner country will select one private and one public company/organisation. There will also be carried out an action study with external experts in Germany. The aim is to start an internal change process in the chosen companies that will map both possibilities and obstacles concerning men/fathers balancing working life with family life. Interviews will be carried out with representatives for the companies, like the managers, human resource people, representatives for trade unions and other employees. 

	Results

	The project period is November 2005 to January 2007. The first results would be presented in October 2006 Conference celebrated in Girona (Spain)

	Web

	www.caringmasculinities.org


3.2. Arianne project on adolescent masculinities: Broadening Male and Female Horizons in Europe
	General frame

	Arianne project is an international action research project funded by the European Commission and involving eight EU member states -Germany, Greece, France, Portugal, England, Italy, Denmark and Spain-. It is an action research project that includes a stage of investigation and a stage of intervention. It developed out of the need to discuss more explicitly masculine identities. The project is based on two ideas: gender differences are linked in critical ways to the construction of masculinity; and the way forward in promoting equal opportunities for women must engage with male concerns. 

	Goal

	The aims of the project are to develop methodologies in secondary schools to investigate masculinity and to identify effective strategies to broaden the traditional assumptions underlying masculinity in each country. The main goal is to promote liberating conceptions of masculinity amongst the adolescent population at a time when women have reconsidered their status within contemporary society and men have done so to a much lesser extent.
Main objectives

· To identify effective strategies to broaden the traditional assumptions underlying masculinity in each participant country 

· By extending the academic horizons of boys and their performance in non traditional areas 

· By promoting wider male occupational and family roles and caring modes of masculinity and by encouraging boys to value female roles, activities and perspectives 

· To develop the ability of secondary schools to investigate masculinity as a gender issue and to assess the role of the school in relation to differences in the behaviour of girls and boys of particular concepts of masculinity. 

· To develop effective learning and evaluation strategies, in order to enable schools to tackle the issues associated with masculinity. 
· To encourage the sharing of common resources, methodologies and school reform techniques among the teams of academics and teachers.

	Results

	The realization of the project (1996-1998) shows that despite the similarities of purpose, there are considerable differences among the different countries in objectives, perspectives, as well as research methodologies. It is assumed that these different approaches which are discussed with reference to specific contextual factors of each country reflect the diversity of youth research and of adolescent masculinities in Europe. 

	Web

	http://web.auth.gr/psy/FACULTY/RESEAR/arianne/det-en.htm


3.3. The White Ribbon Campaign in Europe (WRC) 
	General frame

	WRC is a resource centre and a European network of institutional actors, 
NGOs and individuals. This campaign, promoted by men, emerged nine years ago from a tragic violent episode in Canada. To be precise, it’s an activity carried out by the Daphne Programme (1997-2003). Daphne represents the starting point of NGOs and voluntary organisations cooperation at EU-level in the fight against violence towards children, young people and women. It encourages NGOs to set up or reinforce European networks and helps them implement innovative projects, the results of which can be disseminated to other Member States and regions. Institutions partners’ WRC are: Fundación Mujeres (Spain); Mannsarde (Germany); Collectif et Refuge pour Femmes Battues (Belgian); Les Traboules (France); White Ribbon Campaign Norway (Norway); Swedish White Ribbon Campaign (Switzerland).

	Goal

	WRC is a project whose main goal is to mobilise and educate men for the purpose 
of adopting concrete measures to eliminate violence against women. It is also an inventory of research on male issues around violence against women, a state of mind directed towards a culture of peace and a non-violent society. WRC’s activities include: 
· Mens' Discussion and Support Groups in a local dimension
· Speakers' Bureau Presentations -making community educational presentations at schools, service groups, trade unions, and religious institutions- Public Demonstrations and the Annual Remembrance 
· Fundraising efforts to support the work of White Ribbon Network 

· Promote national projects like a 24-Hour Men's Hotline to help counsel and refer violent-prone men to resources for healing themselves

	New frame programme

	The Daphne II programme runs from May 2004 to 31 December 2008. It is complementary to Daphne programme that exist in the Member States of the European Union. The Daphne II programme supports actions to combat all types of violence against children, young people and women in Europe and all aspects of this phenomenon -violence in the family, schools and other establishments; violence at work; commercial sexual exploitation, genital mutilation, health repercussions, trafficking in human beings, rehabilitation of perpetrators, etc.-.

	Web

	WRC: www.eurowrc.org; Daphne: www.europa.eu.int/comm/sg/daphne/en/
Daphne II : www.ec.europa.eu/justice_home/funding/daphne/funding_daphne_en.htm


3.4. EQUAL Initiatives
The EQUAL Initiative is a laboratory for new ideas to the European Employment Strategy and the Social inclusion process that is implemented in and between Member States. Its goal is to promote a more inclusive work life through fighting discrimination and exclusion based on sex, racial or ethnic origin, religion or belief, disability, age or sexual orientation. So, within the framework of EQUAL initiatives, some member countries have promoted local projects and experiences centring on men as change agents of gender inequalities. This section presents some of them.
3.4.1. Learning by domestic work and aware of his value 
Some EQUAL partnerships projects provided learning by doing domestic work such as ironing, cooking, washing or cleaning a house. At the same time, so they said, they became more aware of the value and burden of unpaid domestic and care work. Some case studies could be found in Italy, France and Spain:
In Italy, Prato, EQUAL strategies for attitudinal changes were based on the assumption that men like to plan and implement projects over a certain period of time, as opposed to being permanently “condemned” to domestic work or care tasks.  
· One example is a course entitled S.O.S Il Casalingo (SOS Male-Household) which invited men to improve their skills in household management. The course, which is also available in an Internet version, is based on learning by doing domestic jobs such as ironing, cooking, washing and cleaning a house
. Most participants not only acquired new skills, but also came to value the unpaid work of women in the home.  A key priority was to overcome gender stereotyping and encourage men to share in household duties or care tasks.

· Another course under the title Fiocco Rosa, Fiocco Celeste based on the Italian tradition of decorating the front door of the house with a pink or a blue ribbon when a baby is born, a weekly programme provided advice and support for all the tasks and problems in taking care of babies and toddlers. The programme was led by a family mediator and it enabled young couples to discuss problems of the role sharing in a daily life that involves small children and also to learn from each other. Saturdays were dedicated to fathers and children who could spend quality time together in all kinds of indoor and outdoor activities
.

In France, where kindergartens or schools are rarely meeting points for parents, new neighbourhood centres were well received by both women and men. Users appreciated the idea of transferring the discussion on task sharing away from their homes to a neutral space.  In several regions, EQUAL provided opportunities for men and women to meet and talk shop with or without the support of professionals. Some examples are:

· L’Ecole des parents (School for Parents) organised workshops where parents learned about practical solutions to task sharing between mothers and fathers. At first, there were more mothers, but over time the number of fathers attending the workshops grew significantly. Male participants claim that learning from peers who were more advanced in overcoming traditional gender roles has helped them to consider doing the same more seriously, for instance, by taking parental leave.
· Parents’cafés invited men and women to give voice to what they feel and think about old and new gender roles. Here, parents were also encouraged to meet -with or without their children- and to embark on practical activities which involved role changes.  Men and women discovered that they possess skills that are often labelled as typical of the other gender, such as cooking, constructing technical toys, playing football, telling stories, making music or singing lullabies and that they also enjoyed using them.
In Spain, the Health and Gender delegation of the Jerez Council has already launched the Hombres por la Igualdad
 (Men for Gender Equality) programme, with the goal of facilitating men on the road towards egalitarian gender relations. Specifically, it helps them to share family responsibilities, work, child-rearing, etc. Based on this project, different men’s groups have arisen within the Andalusian community: the Asociación de Hombres por la Igualdad de Género (Association of Men for Gender Equality - AHIGE) in Malaga; Al-Garaia in Granada focuses on the exchange of experiences, reflection and mutual respect for undertaking social initiatives that condemn sexism; and the Grupo de Hombres de Sevilla
, a group aimed at analysing the out-of-date features of male models.
3.4.2. A good practice of Work-life-balance
Recently, work-life-balance is one of the main topic’s EQUAL initiatives. Due Comprehensive work-life-balance policies enabled cultural change in companies and organisations that have committed themselves to implementing new flexible work organisation and various family support services. 

In Ireland, a large partnership linking six major companies operating in key economic sectors has developed a model for a Continuum of change in the avenue of the work-life-balance. The idea is that organisations move through four stages that are described as formative, broadening, deepening and mature. While at the first stage a company may be complying with the relevant legislation and offering a small number of family-friendly measures mainly for women with children, the second stage extends those measures to a wider group, involving fathers or more generally people with care responsibilities. During the deepening stage a more consistent combination of policies is emerging and becoming available to all personnel. Then, policies are seen as a response to business needs and to attract and retain staff.

To enable all partners to embark on the Continuum of change, EQUAL established a Work-Life-Balance Group in each of the participating organisations. The groups involve representatives of management and trade unions who diagnosed the work-life-balance provision of the company. The next step was to apply the work-life-balance criteria that are based on research and good practices collected earlier and to identify the stage of the continuum from which to start moving. Diagnostic checklists produced by the partnership successfully assisted the organisations during this evolutionary process. All partners agree that cultural change is well underway and that - thanks to EQUAL- their organisations look considerably different than at the beginning of the endeavour
. 
3.4.3. Time Bureaus

Reconciling working time with citizens’ private and family needs is one of the key issues being addressed within the municipality’s annual action plan, which was set up to respond to challenges linked to the reorganisation of production systems and its impact on the labour market. In this context, some countries – France, Italy, Germany and Spain- have created Time Bureaus or Agencies which helps people to balance jobs with care and other family tasks. Those agencies are physical infrastructures that are covering some activities, such as: introducing more flexible work organisation benefiting both employees and employers; providing needs-tailored, flexible care and other family support services and; triggering attitudinal changes to enable a more even sharing of family duties between women and men
.


In addition, harmonising the times of the city -the opening hours of local authorities, stores and other service providers, childcare facilities and schools and the schedules of public transport systems public authorities- is their major strategy to enable a better work-life-balance for all. Some examples could be found by: the Germany case in Bremen; the Italian case in Prato, the Spanish case in Barcelona or the French case in Rennes.

For example, the Time Bureau in Rennes has been created in 2002. The Time Bureau employs three staff and is closely cooperating with the relevant departments of the local government. It is raising the awareness of policy makers and authorities in the Rennes agglomeration to the different needs and constraints in terms of time as experienced by employees, employers and providers of services. In addition, it seeks to sensitise the public-at-large for those questions and to develop new services to facilitate the reconciliation of working and private life. 

To secure mainstreaming and sustainability of its activities is established a commission whose work is complimentary to the earlier work of the Time Agency. Members are elected political decision-makers, representatives of local associations, trade unions, public authorities and major enterprises such as the French Railway System, the Postal Services, Peugeot-Citroën, hospitals and transport companies.  A survey was carried out on the up-take of cultural activities in Rennes and on how the schedules and locations of those events can hamper the participation of people with care responsibilities and/or living at the outskirts of the city. As a result several pilot actions were implemented:
· Midday concerts in industrial zones for busy people who normally can’t make it to the usual evening performances to enjoy classical music
· A dozen lectures and town meetings targeting the public-at-large and focusing on different aspects of the use of time
· A partnership agreement with the Rennes TV station to produce five documentaries portraying people who are tackling the reconciliation of their different life times
· The website of the city of Rennes is being restructured to better accommodate citizen’s needs. It will offer a special service entitled Tic Tac, le temps à la carte that provides real time information on all relevant services and events and a tool to track the most conveniently located to either the homes or the worksites of the users
.
3.4.4. Educational projects
Some member States was combined Community Action Programmes for Equal Opportunities of Women with strategies that addressed young people and children in order to challenge stereotypes during those crucial stages when gender roles are being formed. Training and further education developed by EQUAL partners in many countries enabled kindergarten and primary school teachers to let boys and girls explore existing gender differences and to break with stereotyped perceptions of men and women. And some national projects, like Netherlands and Spain, prepared didactic material. 
· In Spain, besides the case of Barcelona -presented in the first transnational workshop of the Genderwise- there are other cities where EQUAL has created and tested innovative curricula for primary and secondary schools which challenged traditional gender roles and also the subtle integration of the related stereotypes into science and technology: Cordoba, Cartagena and Alicante
. 

· The Dutch EQUAL has also been building on research indicating that young men at the beginning of their career have a more egalitarian vision than the previous generation when it comes to sharing care responsibilities with their wives or partners. Through an internet tool a partnership encouraged men to make the barriers visible and also proposed practical solutions to remove them. Moreover, a group of engineers who are actually combining work and care was trained as ambassadors of a new male role model. They acted as visiting lecturers and passed on their experience to the students. All these positive experiences were synthesised and integrated into teaching materials and tools, including a training module as part of technical education programmes at universities, which are now in demand in a growing number of educational institutions
. 

3.4.5. Media Campaigns
Within the workshop, no practical case related to the media as social agents was presented. However, this issue emerged repeatedly during the debate. For this reason, this section shall conclude by presenting an experience centred on the media.


One of the most significant EQUAL media campaign has been implemented in the Netherlands by the Ministry of Labour and Social Affairs with the slogan of Men Taking the Lead. It was shaped like a marketing strategy for a new commercial product. Taking account of specific life styles and characteristics of a given target group, such strategies are intended to build a critical mass of people that would, after having received the message, adopt the new product as the most suitable. Similar to a nuclear chain reaction, that critical mass triggers an on-going process of multiplication and eventually creates sustainable change.

The message was simple: if more men were prepared to become more involved with tasks at home, more women would be able to enter the labour market and reconcile their working and family lives in a more satisfying way. To spread its message, the Ministry convinced other organisations to join forces. Together with large companies, NGOs and the country’s top football team, the Ministry organised activities to let fathers experience the fun and satisfaction that can be had from spending quality time with their kids, and the difference that this can make to the lives of their children and partners
.
4. ISSUES AND ANALYSIS IN RELATION TO THE WORKSHOP 
This section is devoted to presenting and analysing the different issues dealt with at the workshop. Without a doubt, the diversity of perspectives and levels of analysis enriched the debate, which largely revolved around three major issues:
· Social changes and updating male and female roles

· The influence of traditional values

· The role of the state and national public policy

4.1. Social changes and updating male and female roles 

The social changes taking place in western societies require us to rethink the roles of both men and women within both the public and private domains. However, to what extent do these changes imply a crisis in the male breadwinner model?


At the workshop it was seen that there are a variety of approaches when answering this question. Along the lines of the French experience, the ongoing sexual segregation in the labour market highlights the persistence of the symbolic weight of this model. First, women continue to occupy the worst positions within the job market and remain concentrated in the services sector. Secondly, people who use these services do not seem to be willing to accept attention from male workers and express greater confidence in the attention given by female workers, which obliges us to wonder to what extent modern-day society is prepared for both women and men to work in all the employment sectors.


This issue is undoubtedly one of the major challenges of 21st century Western societies, especially if we take into account the fact that the current social changes lead education, health care and social services to emerge as three economic sectors that are keys to the future of these welfare societies. For example, demographic trends prognosticate a progressive ageing of the population and thus an increase in jobs within the sectors of personal services and care for dependent persons. Within this context, a twofold question arises:
· Would men want to hold these jobs alongside women?

· Would society accept being cared for by both men and women?
The current situation tells us that for the time being, women are the ones who continue to heal society’s wounds. We will have to wait for some years to find out whether all of us are capable of balancing this social responsibility between men and women. 


The Italian experience introduces an optimistic perspective in terms of men’s desire to change, while also spotlighting the main difficulties these men are facing, namely the lack of male role models other than the male breadwinner when faced with divorce or job loss. Both situations require men to rethink their attitudes towards certain key factors in their everyday reality: the distribution of power within the home; their children’s upbringing; individuals’ autonomy; controlling one’s feelings and physical force. At this juncture we must ask ourselves:

· How can men deal with the lack of male role models?

· What can we do on a local level to help them?

Despite these men’s desire to change, it is difficult to talk about the end of Western patriarchy especially if we bear in mind that their predisposition to change arises within a crisis of social role models for their identity. Perhaps the existence of these male groups proves the need to explain to men that the male breadwinner model is not in their interest. To accomplish this, the local dimension becomes the ideal frame.


The other side of the coin is represented by the centres working to empower women from ethnic minorities, such as the Shantona Women’s Center. Unlike the men’s groups aimed at reinforcing their private role, these centres emerge to strengthen the public role of women, and they do so with the backing of the entire community, especially the men who are aware of the collective benefits earned by women leaving the home.

One of the issues debated was the possibility of opening up these groups to the opposite gender in order to enrich the processes of empowerment of both men and women. However, the experiences presented at the workshop underscored the importance of ensuring each gender its own space, which does not imply a rejection of indirect collaboration with the opposite sex. What is more, it seems that these experiences that have striven to integrate men and women have encounter a low degree of willingness amongst the former, which is easy to explain if we bear in mind that women are the ones who have traditionally had more problems gaining access to the public sphere and, thus, the ones that have always shown a greater willingness to enter it collectively. Paradoxically, the current transformation of the family and the job market seems to have aroused men’s need to define collective strategies to enter the private domain.

4.2. The influence of traditional values

The current situation in Hungary reminds us of the enduring contradictions between people’s behaviours and attitudes in a context of change.
 Within this context, the naturalisation of traditional values is what enables us to explain these contradictions. That is, the weight that traditional values have during socialisation generation after generation explains why cultural tradition is perceived as something natural. Perhaps we must consider:

· To what extent must traditional values be preserved?

· How can we intervene to change cultural norms?

Speaking about traditional values inevitably entails speaking about the role of religion as a socialising agent. In this sense, it is necessary to bear in mind the inherent characteristics of every national context. For example, the separation between religion and state in France turns this issue in a practically sterile matter, unlike the situation in non-secular states. We must also bear in mind that the increase in migratory movements within Europe has sketched a new context characterised by religious pluralism. Within this context, the emerging challenge requires us to find a balance between religious tradition, culture and social changes. In the case at hand, we must consider:

· To what extent does religion reproduce gender stereotypes and roles?

· Why does religion, an institution with enormous influence, not take on greater responsibility for gender questions?

One possible response to these questions is the underpinning of the experience of the educational project being run by the Barcelona Council. Without even attempting to question the weight of tradition, it proposes a redefinition of the concept of value in order to recover common sense and abandon subjectivity.

4.3. The role of the state and national public policy

We must differentiate between three different factors in order to analyse this issue:

· The European context

· Family policies

· Educational policies

The European context

When speaking about the European context, what is most interesting is to analyse the influence of the European Union over its member states. Along these lines, one of the issues to bear in mind is to what extent the Copenhagen criteria
 are met.  One of the European Union’s requirements is that any country wishing to enter its fold must adopt the gender perspective when designing and planning public policies. Judging by the case of Hungary, fulfilling this criterion is more institutional show than political conviction.

Family policies

In the realm of family policies, it can be seen that the problem of low birth rates is directly related to two factors: women’s influx into the workplace and the availability of state services and family aid. The two opposing sides of this coin can be found in France on the one hand, and in Hungary, Italy and Spain on the other. In the former, the policy of financial incentives has contributed to bolstering the birth rate. A nonexistent policy in the other countries has led to a birth rate that has consistently dropped throughout recent years.

Educational policies

Finally, in the realm of educational policies, there are three central issues:

· The role of schools

· The national school curriculum

· Teacher training

The role of schools is assessed differently according to the national context. The Hungarian experience in recent years requires the school institution to be challenged inasmuch as it reproduces traditional models and thus leaves no leeway for social transformation. On the contrary, the experience in Barcelona views schools as spaces for introducing change. Both perspectives require us to consider to what extent schools are good places to create new identities or simply to act as a reflection of the social status quo. The best response to this question is certainly the one that is based on an intermediate perspective, which, aware of the reproduction of certain structures within schools, nonetheless strives to take advantage of any tiny room for manoeuvring. The debate on the national school curriculum is a good example of this.


Along these lines, the Barcelona experience represents one way of acting within a rigid context. Pedagogical innovation is proposed as an alternative to the impossibility of changing the curricular contents. Still, it is true that the situation in Hungary, with a strong politicisation of education, poses the question of to what extent experiences of pedagogical innovation are sustainable within the national curriculum.


Yet any attempt at pedagogical innovation requires the complicity of the teachers. That is, the teachers must believe in the projects and demonstrate their willingness to use the new teaching tools. For this reason, the training given to the teaching staff is of crucial importance, although it is true that we must avoid the trap of depositing overly high expectations on their ability to intervene. We must also make visible their everyday work, which often never goes beyond the classroom walls, and give it the recognition it deserves.

4.4. Some Conclusions
During the final conclusions of the peer Peer review workshop, a series of issues to arose that there was no time to discuss, but they are listed below primarily as possible issues to debate:

· The non-compulsory nature of informal education as a risk factor that could accentuate class inequalities

· Local action groups and the media

· The propagation gender stereotypes and roles through artistic expressions 

· The role of the trade unions as change agents

· How to work on getting adolescents involved outside school

· Men’s contributions to achieving gender equality in politics

· Gender violence

In conclusion, this first transnational workshop was a crucial step to tipping the scales towards a more even division of care and other family responsibilities. But to enable further action it is also necessary to cooperate with the competent authorities in two levels: 
Political decision makers and authorities that are in charge of education and training: 

· Review national curricula at all levels and ensure not only the integration of gender equality aspects as a cross-cutting issue.
· Include in it specific issue focusing on a more equal distribution of care and other unpaid work at home  in teachers’ training and continuing education.

· Promoting media campaigns.
Local dimension that facilitates proximity and social participation:

· Promoting local campaigns that make the social importance of domestic work and care work visible, as well as the need to redistribute these tasks amongst women and men. They should be a dual objective: to generate debate and to raise awareness. 

· Promoting workshops for local agents aimed at questioning the socially attributed gender roles and promoting the use of non-sexist language in the local public administration.

· Promoting coeducational projects throughout innovation pedagogy and fostering the spread and exchange of coeducational inter-school experiences.

· Promoting the organization of centers to coordinate non-sexist education from local scale and promoting training for teachers and educational administrators as agents for advancing coeducation.
· Consider kindergartens and schools places where women and men can meet to learn new gender roles and to “un-learn” stereotypes and attitudes that hamper progress towards a society which values and needs the full potential of both women and men.
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5.2 Links

General
· http://www.un.org/womenwatch/daw/beijing/platform/media.htm

About Gender and the media

· http://www.trinity.edu/%7Emkearl/gender.html

It’s a portal about women’s studies

· http://portal.unesco.org/education/en/ev.phpURL_ID=23023&URL_DO=DO_TOPIC&URL_SECTION=201.html

UNESCO report

· http://www.ingentaconnect.com/content/routledg/cgee;jsessionid=83wy90wdjf4v.alice

It’s a very interesting magazine about Gender and Education

Men’s issues links
· http://www.achillesheel.freeuk.com/
It’s a bi-annual magazine for men which is intended to be a forum for discussion of men and masculinity, and a reflection of the diverse and developing ways in which men are experiencing themselves today. 
· http://www.ifi.uio.no/~eivindr/iasom/index.htm
IASOM: The International Association for Studies of Men
· The World Wide Web Virtual Library:
The Men's Issues Page his mission is to cover the several men's movements encyclopedically.
· http://www.vix.com/menmag/wherego.html
Questions about the future direction of the Men's Movement
· http://www.umn.edu/~mincava/bibs/bibmen.htm

Men Who Batter: A Selected Bibliography 
· http://www.sagepub.co.uk/journals/details/j0244.html
Men and Masculinities is a new journal committed to publishing interdisciplinary research in masculinities studies. 

· http://www.xyonline.net/mensbiblio/ 
Men's Bibliographie 
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Genderwise:


The role of men as agents of change in reconciling work and family life.


European project co-funded by the EU


1St Transnational Workshop


Focus Theme - Socialisation and education








� Data taken from Eurostat from the 2005 European averages:


 � HYPERLINK "http://epp.eurostat.cec.eu.int/cache/ITY_OFFPUB/KS-NK-06-004/EN/KS-NK-06-004-EN.PDF" ��http://epp.eurostat.cec.eu.int/cache/ITY_OFFPUB/KS-NK-06-004/EN/KS-NK-06-004-EN.PDF�





� The project is part of the Gender Equality Programme and is entitled: Latent Potential: Tapping Human and Social Capital to Promote and Support Gender Equality in Decision Making in Areas of High Social Exclusion. For further information, please see: 


� HYPERLINK "http://www.qec-eran.org/projects/latentpotential/gender.htm" ��http://www.qec-eran.org/projects/latentpotential/gender.htm�








� Another Italian men groups like this are: Gruppo Maschile Plurale di Roma and Beppe Pavan di Uomini in cammino di Pinerolo.


� Beyond the institutional facet, there is also a European network of pro-feminist men. For further information, please see: � HYPERLINK "http://www.europrofem.org" ��www.europrofem.org�


� For further information, please see: 


� HYPERLINK "http://www.laboratoriodeltempo.org/casalingo/panni/noaudio/Panni.html" ��http://www.laboratoriodeltempo.org/casalingo/panni/noaudio/Panni.html�


� For further information, please see:


� HYPERLINK "http://www.laboratoriodeltempo.org/laboratorio/genitori.html" ��http://www.laboratoriodeltempo.org/laboratorio/genitori.html�


� For further information, please see: � HYPERLINK "http://www.hombresigualdad.com/" �www.hombresigualdad.com�


� For further information, please see:� HYPERLINK "javascript:if(confirm('http://www.arrakis.es/~jcasado/hombres/hombres.htm%20%20\\n\\nThis%20file%20was%20not%20retrieved%20by%20Teleport%20Pro,%20because%20it%20is%20addressed%20on%20a%20domain%20or%20path%20outside%20the%20boundaries%20set%20for%20its%20Starting%20Address.%20%20\\n\\nDo%20you%20want%20to%20open%20it%20from%20the%20server?'))window.location='http://www.arrakis.es/~jcasado/hombres/hombres.htm'" �http://www.arrakis.es/~jcasado/hombres/hombres.htm��


� For further information, please see: � HYPERLINK "http://www.wlbn.net/index2.htm" ��http://www.wlbn.net/index2.htm�


� For example, S.O.S Il Casalingo is a course of the Prato Time Agency.





� For further information, please see: � HYPERLINK "http://www.ville-rennes.fr/temps/page.php" ��http://www.ville-rennes.fr/temps/page.php�





� For further information, please see:


� HYPERLINK "http://www.dipucordoba.es/mujer/dmuj_f5c60.htm" ��http://www.dipucordoba.es/mujer/dmuj_f5c60.htm�


� HYPERLINK "http://www.ayto-cartagena.es/educacionnueva/educacion.htm" ��http://www.ayto-cartagena.es/educacionnueva/educacion.htm�


� For further information, please see: � HYPERLINK "http://www.breakingbarriers.nl/xcms/welcome" ��http://www.breakingbarriers.nl/xcms/welcome�


� For further information, please see: � HYPERLINK "http://www.wiedoetwat.nl/campagne/index.asp?Flash=Yes" ��http://www.wiedoetwat.nl/campagne/index.asp?Flash=Yes�





� If participation in the workshop can be taken as a reference, it should be said that the women participated more than the men, although there were more women present than men.


� There is also a contradiction in the Spanish case. For further information, please see: VALIENTE, C. 1997. '¿Algo más que ganadores del pan?: El papel de los hombres en el ámbito familiar en España'. Reis, 79: 221-243.


� In 1993, at the Copenhagen European Council, the Member States took a decisive step towards the current enlargement, agreeing that "the associated countries in central and eastern Europe that so desire shall become members of the European Union". Thus, enlargement was no longer a question of 'if', but when'.
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