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Introduction

Better tackling Early School Leaving in Europe

The following commentary on the peer review takes the form of a narrative. This is for two reasons; the first is to ensure that the contents, questions and discussion related to each presentation are recorded. As such it is a more informal, and perhaps less academic document that the accompanying literature review, however this will hopefully serve as an account of the effort and hard work that participants put into the peer review. 

Early School Leavers: UK Perspective

Boosting Attainment

Inderjit Dehal, Department for Education and Skills (DfeS), Ministry of Education, UK

This presentation focussed on some of the statistics around Black and Ethnic Minority early school leaving and made a strong case for the importance of action in terms of this particular group. Because the Ethnic Minority Achievement Unit has been around since 2002 they have been able to provide data consistently over a period of three years, and this data indicates two critical issues, firstly that there is a strong correlation between deprivation and performance in school and secondly those groups that under perform, or are the lowest achieving, are white working class pupils and pupils from some Black and Ethnic Minority (BME) groups.  Some BME groups however, are very high achievers. Inderjit presented a high excellence, low equity model, see below, and showed that whilst there were pockets of excellence within the UK system this was not widespread across the system. The Aiming High project wanted to break the link between deprivation and performance and create provision that was high in performance, high in equity, reduced the attainment gap and increased the average level of attainment.  The aim was to use the statistics to inform interventions and then disseminate successful strategies. One key factor to come out of the research was identification of the assumptions of a generic problem requiring generic solutions. The data indicated that there was a wide range of causal factors with a varied impact on different ethnic.  Some ethnic groups, such as Chinese and Indian pupils, had much higher attainment. Girls from some minority groups performed better than boys and language issues are more of a problem for certain groups. In summary the causal factors are multiple and complex and involve school factors such as education policy and accountability systems, distribution of teachers, teachers own race, gender and ethnicity and teacher expectations of BME pupils. Non – school factors such as family background, social attitudes, parental education, aspiration and peer pressure are also contributing factors. The research indicates, however that ‘economic disadvantage is the key driver of ethnic disparity’. 

The Ethnic Minority Achievement Unit

The Ethnic Minority Achievement Unit works within the DfES striving to increase the academic achievement of ethnic minorities with strategies such as sharing successful experiences of schools and Local Authorities. Furthermore, the web site works to provide users with updated DfES work, documentation for ethnic background data collection and useful links and publications on minority ethnic pupils educational achievement. Thus, the unit provides a base for sharing information, rather than piloting direct strategies that improve attainment. Through this, they have highlighted the Schools White Paper that aims to move the English education system from high excellence low equity to high excellence and high equity. 

Excellence and Equity

The concept of equity and excellence in schools is illustrated in the Organisation for Economic Co-operation and Development (OECD) report (2001): Knowledge and Skills for Life. The research for this report conducted international comparisons of equity and excellence in 11 OECD countries. Compared to the average for OECD countries, the English system was characterised by economic disadvantage being the key driver to predict attainment. Generally, students from affluent backgrounds achieved highly, whereas students from poor backgrounds achieved below average regardless of the type of school they went to. While the USA is in a similar bracket, countries such as Finland and Japan have managed to achieve high excellence and high equity. The Unit agrees that a range of the proposals, such as improved choice and personalisation or learning could have a positive impact on the attainment of ethnic minorities.

Building a Race Equality Strategy

There are three filters for this strategy, first is to mainstream approaches to economic disadvantage and special educational needs (SEN), second are targeted initiatives aimed at improved access to higher education, university and workforce for all BME groups and the third is to create language, SEN and foundation stage programmes for specific BME groups most at risk. Strategies focus on whole school approaches and building capacity at Local Authority and school level with collaboration and support to lead change. One example offered was the early school leavers (EAL) secondary school programme that focussed on language across the curriculum, improving the language development skills of mainstream staff, focussing on bilingual learners so they could understand academic language, develop thinking skills, and improve writing.    The statistics would suggest that the programme had an impact as the gap between ethnic groups and the average performance rate has narrowed and the results from non-EAL and EAL learners results at GCSE (General Certificate in Education) has also narrowed.  In conclusion Inderjit added that there was a commitment to strengthen all the initiatives and to expand national strategy programmes. Future targets include reducing the number of Black pupils excluded (expelled) from school. The project recognised that social factors are a critical issue but harder to affect because whilst social and parental factors are the most significant factors behind a child’s achievement it is harder for the government to effect a change here. Educational interventions can be effective even though their potential impact is smaller.

Questions and discussion

Poverty and Achievement

Many within the group were in agreement with the link between poverty and achievement but there were questions as to the social factors that account for the fact that some groups achieve despite poverty. No one was able to offer sound conclusions but peer group attitudes, and parental aspirations were felt to be major factors in supporting BME pupils to ‘work themselves out of poverty’. There was some discussion around the ‘Every Child Matters’ strategy and how far schools were able or informed to take account of cultural differences and to what extent these affected the schools dealing with the child. It was agreed this was a consideration in developing mainstream programmes. 

Extended Schools

The move to ‘Full Service Schools’ or ‘Extended Schools’ was seen as one method of working with the community, social and family aspects of achievement and that parental involvement was seen as an important factor. In addressing the ‘intergenerational nature of poverty’. There was some concern expressed though at the nature of some initiatives that only fund practical training courses, and low achieving pupils being ‘sidelined’ into vocational or skills based activities and limiting their access to academic development. In addition social skills training and ‘soft skills’ are not prioritised. One participant expressed a concern that focussing totally on vocational initiatives can mean loosing out on attracting some learners. The phrase “More plumbing and less Pilates’ was used to make a point that sometimes the Pilates can be a draw for some people to return to education. Perhaps the biggest issue across Europe in terms of preventing early school leaving in BME groups was about transferring the thinking away from making it a ‘BME issue’ and changing the emphasis to it being a ‘school issue’.

Alternative Learning

Education Policy Reforms in Helsingborg 

Leif Olin, Executive Officer, Helsingborg Education Department, Sweden

The main focus of this presentation was the very critical issue that learning is for the long-term future not just for tomorrow. In a presentation that clearly identified the only certainty in our future as being the certainty of change Lief explored how well schools and current education policies are meeting the learning needs of our current society and economic climate. Lief challenged the traditional view of school, education and teachers by asking if we could really look into the future, or should we have school systems that prepare pupils to adapt to ever changing futures. The statement  “Do what I tell you to and don’t argue” was used to demonstrate the dogmatic nature of traditional education. Leif suggested that this conflicts with the need to produce intelligent and questioning young people who are prepared for an uncertain future. The Einstein quote “ We can’t solve problems by using the same kind of thinking we used when we created them.” was used to highlight how current school systems often operate in the thinking frameworks that have caused some of the problems we are currently experiencing in terms of work force readiness and questioned how effective schools were in providing the workforce of the future.  

The Mission

The schools in Sweden, including Helsingborg, were decentralised leading to an opportunity to change how schools were run and this led to a number of questions being addressed, firstly who has given us this mission, and secondly who is it for. The difference between the political mission and the needs and wants of the pupil can lead to a clash resulting in a stressful school environment, frustrated politicians and disillusioned pupils. The Helsingborg team felt the need to redevelop the school in a direction that was more concurrent with the needs of the pupils and society. They developed a programme based on action learning and research. This included a study visit to New Zealand. As a result changes were made to include all pupils, create individual development plans and to relinquish the set timetable. In addition they looked at what parents wanted their child to get out of school. The answers were not academic subject, but the so called ‘soft skills creativity, independent thinking, no fear of change, self-respect, ability to co-operate, logical thinking and an enjoyment of learning. 

Evaluation of Learning

They also considered the importance of evaluation and assessment for learning which aims to provide further incentive and stimulus for learning rather than scores, marks or grades based on insignificant knowledge. This requires a different model of evaluation, one of evaluation with response including positive feedback and advice for ongoing work. This is an ongoing process rather than at the end of a school year. In addition the changes saw skills as a toolkit for the future and learning as something that was not confined to the school space. The analogy of the jigsaw was useful in showing how learning is a combination of skills, environments and involves the input of a range of organisations and individuals. The new way of developing learning based on what each individual can do appears to have been successful already with attitudes to learning improving throughout the project area. 

Questions and Discussion

Quantum Leap

One participant suggested that this approach required a ‘quantum leap’ in the thinking of many educationalists in Europe. In the UK and Ireland in particular ‘an obsession’ with test results would be a huge barrier to developing an education system based on evaluation for learning rather than evaluation of learning. There was a query as to how much the new curriculum sidelined ‘less academically able’ pupils into skills based activities thus limiting the opportunity to return to academic subjects later. This was accepted as a valid comment but led to a discussion on how the principle is about building on what the pupil can do and from there leading on to new areas for learning both vocations, skills based or academic. Another question wondered abut the teachers’ reaction to the changes, this seemed positive and although perhaps resulted in more work there had been an increase in administrative support to help the new process.  The discussion also explored the crucial issue of just how much school matters in shaping a young persons life but that so many schools and school systems across Europe do not work for a great number of young people. This radical approach resonated with those that feel that their particular school system was in need of a radical overhaul, however many could not see their particular government supporting such radical changes. 

Timetables

The group were interested in who had funded the study trips to New Zealand as this was an interesting element of the project but perhaps one that other places would be unable to do. The municipality provided the funding as it was seen as part of the investment of encouraging the school to take ownership of the changes. Discussion also covered the fact that the relinquishing of timetables had not had an adverse effect on organisational and administrative capacities. Perhaps the key issues to come out of the discussion were that this approach has led to a lower number of disillusioned pupils and that there has been success in developing enthusiastic learners, even those that perhaps do not ‘succeed’ according to traditional measures are remaining engaged in learning.  In addition the practical factors are less of a barrier to successfully changing our educational systems than the current political paradigms and traditional ways of thinking. These points about creativity and skills being key motivating methods was emphasised by the following presentations from Make Good and the Toledo ‘School Factories’.

Make Good Project

Catherine Grieg, Architect, UK

Make Good is a company of architects that specialise in projects that encourage communities to build structures for their own environments. In the process they enable participants to develop practical and artistic skills. This presentation showcased how young people can be involved in developing both creative and technical skills as a result of designing and creating structures for their own environment. By involving the young people in developing structures and spaces for their own community they tap into a motivational actor that encourages them to develop new skills. The strong point of this project appears to be the level of responsibly that each participant has as it develops team working skills, interpersonal communication and the ability to see a project through from design to completion. This way they learn about a wide range of technical, creative and occasionally scientific topics along the way. The visual evidence that was presented highlighted the enjoyment, and engagement, of the young people participating and the anecdotes helped to build on the statistical evidence provided earlier to develop a fuller picture of how effective broader learning approaches can be.  It also provided a visual reminder of the enthusiasm for learning young people can have, and how important it is for education to encourage this.
Questions and Discussion

Health and Safety

Health and safety was raised as an issue by some of the group members, particularly as the children were using cutting equipment and drills, some participants felt that current legislation is too protective and children should be encouraged to learn safety aspects as well as the technical skills. The importance of learning through doing was emphasised, particularly the struggle some young people have in sitting down and concentrating on abstract concepts in the classroom.  One participant raised the importance of multiple intelligence theory and that it is important to make learning hands on or active, no matter what the subject. It was felt that a lot of the fun has been lost from learning and projects that make learning fun are better at keeping young people engaged.
School Factories –A Case Study from Toledo

Miguel Angel Peranton Garcia – Federacion de Municipios y Provincias de Castilla la Mancha (FEMPCLM), Spain 

IPETA Labour exists to promote and improve the quality of the labour in the city of Talavera of Reina, by developing the skills of groups that have difficulties finding employment, working with employers to increase jobs and developing entrepreneurs in order to increase the labour market. The key success factor is working with local communities to ensure that training and development meets the needs of the local economy.

The school factory originated from the strict programs designed more as a punishment for young people who had left school, however, in the last ten years they have changed to be more positive and encouraging, giving participants relevant skills for employment.  It is aimed at young people under 25, who are unemployed or have few qualifications. It offers a short term, mixed program of labour and training to improve their employment opportunities. The productive work is important because it involves the restoration and promotion of the cultural and natural heritage as well as preservation of the environment.  This means that the local community values the work the young people do. As such it increases the involvement of the young people in their community and improves the opinions of the community towards young people.

The projects run over two years during which time students are able to receive a grant or scholarship. Because many of the students lack elementary education they are trained in literacy and numeracy, computer science, environmental awareness and health and safety as well as equal opportunities. They also receive guidance in professional development, interview skills and business development.

Wide ranges of skills are developed as part of these projects; for example, in El Salvador the purpose is the restoration of the Mudéjar Church, whose construction dates from the 12th century so it can become a museum. In addition to the above training students are learning masonry, iron working and locksmith skills, carpentry, electrics and paving and tiling. Although there should have been 40 participants on the project, 83 took part and all passed and gained employment. The project in Ebora, which also included gardening skills, had similar success with 61 young people completing the programme instead of the 40 planned places. The success rate of the project ascends 200%, as nearly all participants are inserted into the labour market and the Talavera employers of the young people are very satisfied with the way their new personnel have been trained. 

Questions and Discussion

Motivating Students

The tension between motivating students with vocational activities and taking them away from academic subjects was raised again, however this project aim to deliver both training and qualifications and is perhaps successful because the qualification element means employers take it seriously. The aim of the project was to improve the skills of local people and their ability to enter the labour market and as such is proving successful. It was also suggested that a benefit of the project was the changing of opinions of those employing young people in terms of the skills and abilities they are looking for and perhaps even encouraging young people to start their own businesses, returning to the theme of schools and educations working with employers to develop the work force of the future. The issue of funding for such projects was raised and although costly – the end product of the restored church was given as an example of the benefits balancing out the costs. 

Research into Early School Leaving

Leaving it Too Early

Lisa Vernon, Campaign For Learning, UK

The research for this presentation can be seen in the literature review and as such is not covered here. The key findings of the literature review indicated that early school leaving is a phenomenon affected by a huge range of causal factors, including the school environment, parental support and attitudes and belonging to particular at risk groups such as BME groups, child carers, teenage parents and young people with disabilities. A model of a continuum of risk factors was presented that suggested that the further along the continuum a young person was the more likely they are to be affected by other causal factors, ultimately leading to school drop out. In addition the long term prospects of those that leave school without qualifications are likely to be affected by unemployment or insecure working conditions, limited income, limited engagement in training, increased likelihood of substance misuse and offending behaviour. 

The expression ‘closing the stable door after the horse has bolted’ was used to describe some of the initiatives aimed at preventing early school leaving. Strategies fall into three broad categories.

Bolting the stable door: 

This includes punitive strategies for forcing parents to keep their children in school by fines and punishment for truanting as well as exclusion strategies designed to keep young people in education. It also in includes strategies such as those from Helsingborg that encourage students to enjoy school and choose to stay, as do anti bullying strategies, and initiatives such as Aiming Higher. 
Coaxing the Horse back to the stable:

These strategies are aimed at those who have already left school and aim to encourage people back into formal education. These ‘second chance’ programmes can be seen in basics skills, arts education programmes and programmes such as ‘step up’ in the UK. Step up is a confidence building programme tat encourages those with no qualifications to learn team working, self discipline, communication and basic study skills. It also included literacy, numeracy and language learning.

Training the Horse in the field:

This analogy covers projects that aim to meet the learner in their own environment and develop learning that is applicable to their current need; this includes workplace learning for those without qualifications. Re Evolution is a UK based project that linked young people to museums in the South West Of England. It encouraged homeless young people to return to education through active learning techniques in heritage settings. This is one of the 12 case studies prepared for the project.  
Questions and Discussion

The debate around this research centred on the increasing cost of initiatives from those put in place in school, to those aimed at encouraging people back into learning to the very costly programmes that go into the community to work with non learners. In particular the importance of addressing the failings of the education system so less young people leave school without qualifications. The seriousness of the situation was raised in terms of the levels of depression and suicide amongst early school leavers; this was also raised as an area for additional research. The need to work with other organisations was also raised as it was felt that the blame is placed unfairly on failing school systems when some of the issues are about government policy or a result of poor communication between different bodies such as social services or youth services. 

Local Action Group Dissemination and mainstreaming workshop
Jagroop Kaur Dillon & Baljinder Virk, Presentation/Olmec, UK

This presentation covered a wide range of UK based research, the full body of which can be seen in the paper presented by Presentation/OLMEC. Baljinder indicated that there were different types of early school leaver. These include: positive leavers, opportune leavers, would be leavers or reluctant stayers, who may still continue in training or gain employment. The other groups, such as circumstantial leavers, discouraged leavers and alienated leavers may find the transition into adulthood and employment difficult. The report reiterated many of the issues that the presenters had identified and suggested some interventions that may be useful, including learning mentors, inclusion units and anger management courses in response to the higher level of exclusion because of violence in BME groups.  The research also highlighted the importance of multi agency working and parental involvement as well as suggesting a more flexible curriculum, as with the Helsingborg programme.  They also raised the issue of consistent and sustained programmes and funding and ongoing training for teachers. The research highlighted a gender divide but highlighted the fact that whilst women are achieving more in schools their long terms prospects are still poorer than that of men. It also concluded that poverty and class were still major factors affecting achievement. 
Questions and Discussion

The discussion centred on the role played by governmental policy in responding to the issue and the importance of sustainability in funding and support. It was recognised that factors affecting early school leaving have a number of dimensions from the policy context, school environment and initiatives but also the family and individual issues. A personalised approach to learning is one way of taking these individual factors into accounts. Interventions at different levels have different impacts and there can be clashes between national, regional and local interventions in different European countries. The issue of service gaps was also raised and the fact that one initiative on its own, such as a flexible curriculum, may not be enough to deal with the socio-economic factors. The key question was: as so many people had raised the issue of the importance of the need for multi agency and multi innovation approaches how could this need be addressed and methods of effective partnership developed. Concern was also expressed at the reiteration of the risks to some BME students, particularly with regards to the exclusion of Black pupils. .

Changing Schools

Measures in pre vocational secondary education against early school leaving 

Anneke de Ruiter and also, as for the question time, Andries Swart and Carin van de Weteringh, SAVO secondary education, Netherlands

The case of ‘Rosaly’ provided an example of a strategy for dealing with a potential school drop out. It also highlighted the number of different organisations that are involved in supporting the child in the Netherlands and provided a useful starting point for discussion about methods for supporting children.  The case study focussed on the procedure for dealing with school absence including contacting parents, trying to explain the results of her actions, involving the Youth Care Agency, the potential for reporting to the AMK or child Abuse centre who can then pass the case onto the Child Protection council. In this case this resulted in a compulsory parenting course for the parents and ‘Rosaly’s’ participation in the ‘Roos’ project. In this case the interventions were effective as Rosaly went on to obtain a diploma through vocational education. 

Questions and Discussion

The importance of effective connections and communications was raised and the difficulties of maintaining the child’s identify when actions become ‘procedure’ based. The need for a champion was raised, someone to advocate on behalf of the child and ensure that their voice is heard. In the case study ‘Rosaly’ stated that the school was the one with the problem, this raised the issue of how far schools will go in admitting they have problems and dealing with their own culpability when a child no longer feels able to attend school. The issue of policy officers and how they react was raised particularly as those outside the school may be able to identify the problem when those within cannot. Concerns about accountability for the school process were raised , particularly who is accountable for the child, who has the power in the situation and who is the problem owner in these cases.  It was felt that most procedures for dealing with truant across Europe do not put the child at the centre. Recommendations included taking the child seriously, exposing the mind sets of the key players in the procedure, restore the balance so that Rosaly is not regarded as a failure and ask the question ‘how are we failing Rosaly”. The final issue to be raised again highlighted the way that vocational learning is seen as the ‘lesser option’ and somehow a sign of failure. 

 

Curriculum Examinations and Assessment Reform in Northern Ireland

Cecil Holmes, Principal Officer for Employability with the Council for the Curriculum Examinations and Assessment, Northern Ireland, UK

The changes to the curriculum in Northern Ireland were driven by a realisation that the current curriculum was not serving the needs of the pupils or society. A quarter of the population had literacy and numeracy difficulties and a lack of interest in science and technology, this linked with 800 spare school spaces and over 1000 educated other than in school. In addition businesses in Northern Ireland required a different skills set from the school based one. The economic need for an entrepreneurial workforce, which is able to meet the needs of a knowledge-based economy, was, like Helsingborg, the driver for change. In addition the young people in the school system expressed their dissatisfaction with a system that was not engaging them nor preparing them for the future.  The new curriculum will give greater flexibility to teachers and schools by providing a more general education up to age 14 plus 27 courses to 14 – 16 year olds and 24 options to 16 – 18 year olds. The key issue is that one third of these courses must be applied, while one third is academic and the remaining third is left to the pupils to choose. The focus is on ‘education for employability’ and like the Helsingborg programme will offer flexibility and choice for the individual pupil whilst measuring progress in terms of a progress file based on individual target setting. Key issues are the importance of adequate guidance for choices, coherent links with businesses. The success of the initiative will be based on school led enterprise, synchronisation of different department and a qualification system that is relevant and fit for purpose.

Questions and Discussion
There was much support for the initiative although the realities of getting Government departments to work together are often more complicated than expected. The integration of academic and ‘applied’ subjects for all pupils was welcomed, as was the collaborative approach required to put this into practice. There was some debate about the nature of entrepreneurship and how difficult it might be to develop those skills because they are skills not traditionally valued in the workplace, particularly as entrepreneurs can be disruptive, questioning, argumentative and disrespectful by ‘traditional’ standards. There was also some debate about why the employability skills such as networking, critical analysis and imagination and creativity have become known as ‘soft skills’ when actually they are very hard to teach and develop.  It was felt that these were the skills required for the future but that also were more likely to lead to satisfied learners. 

The Rickter Scale 
Jane Mardon, Director, and Floor Petersen, Director of Training, UK

This short presentation highlighted the importance of including the pupils in the evaluation and assessment procedure and evaluating for learning as well as evaluating and valuing distance travelled, social and emotional learning and other value added forms of learning. The discussion focussed on assessment to meet externally imposed criteria and how exams and qualifications were still important and valued whilst balancing this with encouraging pupils to see themselves as the main evaluator of their own progress and learning.

Girl Media Future

Alexandra Putz, Bildungswerk der Hessischen Wirtschaft (BHW), Germany

The ‘Girls – Media – Future’ project is based in Michelstadt in Germany. It aims to encourage young women from age of 16-18 to return to education, perhaps after leaving school without qualifications and to use the time before moving on to training or employment meaningfully.  Participants are expected to have some interest in computers and computer technology and to commit ‘gladly’ to developing skills in this area. Participants learn a wide range of skills in handling PCs as well as video and digital photography skills and journalism. They are assisted with CV writing and job interview skills and are given assistance in applying for jobs and courses.

Motivation

The young women that take part receive a small amount of pocket money, €50 per month and have transportation costs refunded. The timetable is longer than school but shorter than the average German working day. The project also offers ‘fit for life’ courses including teambuilding, financial and bank transactions, home improvements, car repair, first aid, cooking and baking and other free time activities. The participants are also expected to assist with running the project by taking responsibility for the public Internet café that runs every two weeks for 4 mornings. The young women provide the tea and coffee, ensure they have supplies, are responsible for the budget, deliver the Internet training and ensure the training material is available for the guests. They also decorated the room that the Internet café is based in. Each course has around 10 participants, some are from immigrant families, and others have had difficult backgrounds and problems with school and education. About half of the participants go on to apprenticeships or employment. From the 2006 group, 4 found an apprenticeship, 1 found a job, 1 went into further education, 1 moved to another town, 1 is in psychological therapy, 1 is unemployed and 1 has asked to stay with MMZ!

Questions and Discussion
Discussion centred on the practicalities of working with a group with a variety of difficulties, including mental health problems and how far confidence building and activities to improve self esteem were seen as a funding priority. The project was funded through the European Social Fund (ESF) but as with all projects how long the funding will go on is uncertain. Developing their ability state what they can do was important, as was the need for the groups to be small and unlike school. For most young people the transition from school to work is difficult but for those who did do well in school this can be harder. Again this project emphasised the importance of individual development plans and taking responsibility for their own learning. 

Tricycle theatre

The visit in the afternoon to the Tricycle theatre concluded the event with a reminder of some of the key themes of the peer review. Observing the young people engaged in confidence building activities highlighted the importance of self esteem in learning, and the need for learners to assess their own progress in terms that are meaningful to them. This was emphasised by the video documentary prepared by a group of local young people on the issue of anti social behavioural orders (ASBOS) and the negative impact this had had on their community. The impact of policy decisions of education and society is huge. Education policy needs to match both the requirements of society and the needs of the young people it serves.

Summary

Three key themes emerged over the two days of presentation and debate. The first was the importance of individual learning plans with the learners at the centre making informed choices about their future based on assessment and evaluation of their learning progress rather than against national benchmarks. The second theme was that of a flexible curriculum focussed on variety and options, meeting both vocational and academic need, providing training in employability skills and taking account of the variety of learning preferences people have. The final theme was that of coherent policy making that takes into account the wide range of different bodies involved in supporting young people and ensuring that these bodies communicate effectively and place the young person at the heart of the process, advocating on their behalf.

Lisa Vernon

Campaign For Learning UK

October 2006
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